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ABSTRACT ; — | . - 

The two essays in this report weze prés ted at a 
colloquium on behavior variables related to citizenship pducation.. 
The first essay,. "Political Socialization and citizen Competencies," 
by Byron G. Nassialas, reviews behavioral science reseagth as related, 

_ to citizenship education and identifies the most significant findings 
in the field. The document illustrates that the research, which is 
primarily. on political socialization, does not match citizenship 
‘objectives, nor do citizenship preqrams take into account important 

eS ‘ studies in political socialization. The author stresses that keseatch © 
: should focus on the individual and the community, qualitative as well . 
es ‘as quantitative data, and the development - 'S: educational Frogra ms in- 
-4 which individuals -participate. directly ‘in political decisipns. ‘The 4 
second essay, “The inition df Citizen Capacities and Related ~~ 
Psychological Researco@,™ by Judith ¥. TOINeY, suggests a conce ptual 
framework which makes explicit the global as well. as. the domestic 
orientation of cit zenship education. A review \Cf Tesearch on .. | 4 
» . presadult political awareness, understanding, and partici pation,., and 
' a discussion of developmental stages, social learning theory, an _the 
Pa : role of modeling and reinforcerent in '‘promating altruistic, | ' thuise, « 
: ' -‘prosocial, and coop@rative behavicr are provided. the document... \) ., 
concludes by outlining ,crateria. for :e xploring ia concepts - ; 
in Sen education. (Author/KC) . gs? ee 


: Pa | : - 4 = , - ° ; 

St Perer error tiertrter ena ent eerie ce menaey ; 
fjiy he ” Raprodyctions supplied by EDRS, are tha best tit can. be,fade. * 
— a. fros.the original document.” — - i 
“ERIC  Aenwnnenanananneangngaacaqennenee mranmennaneianasingssapeeiaanen ts. 


= 


echt ule , rr ort ma re Abadia lal 
a j ie Wee oe ‘ vt *t haga: ma Ye ¥ a a OS se Jf 
vi 2 Fe a : uy vag i. 
t ie i ooh ta on . * Bee es of * 
: ah oe 5. &. ee Ng 
owe ert: oN @ TH ge SR Ee, 8 8 
‘oe ogee gee | : wad ae a a 
; Ls : ft Ps ate ba 
noe ee, A Aol ees We) 
at vo % \ Taare read 
CO AE 
i] ; : ‘ ; ‘§ we Pi : ' i a ; 
Lane re a ' 
a. a. ah ' @ ¢ 
» o ae 


E1808 


aod 
we, 
gg 
ee 
2. 
ros 
2 
om 
a 
a 
~ 
2 
t 
3 
. 
ca 
« 
« 
a 
a4 


t 
@- 
= 


i 
ry pager fay men Po a 
i ' 4 


« 
’ : . ‘ : ats . : . . 
' ‘ ‘ : ' % gue se 
. ’ an 
He yt ‘ : 3 tg 1‘ ; ; ri\. 
7. BS . . . . . 8 . 
. . \ 
. ‘ 


e Cn ae BEHAVIOR VARIABLES RELATED 70, 


CITIZEN EDUCATION: COLLOQUIUM: PAPERS . 
\ 
PHILADELPHIA, PENNSYLVANZA - 
— + a oe MAY 11-12, 1978 .. % 
: rp a 


* 1 a , ' ? 
1 . ‘ % . , nent ‘of 
. | _ 7 TQ THE EDUCATIONAL RESOURCES ‘ 
‘ | a’ INFORMATION CENTER (ERIC).” 
, = 5 . 
: t . a y 
- 4 Presentations bf - 7 i . 
us os a "Byron G. Maseialas 7 ; 
. ONG : aigetee: State University 
‘ . tes ‘ y 
§ ig : a fae ces Judith V. Torney - 
ae 7 rn: a ‘' University of Illinois at Chicago Circle - 
XN 7 ; ; , th 
N,. - | ' 
hee!  » baat ; { oe! 7 ° ’ é 
mes nN ; : i . é 4 : v a 
re : i , : 
se i i 


om Y. . | a =e Be aa age Winter: 1978 : ‘ 
, ie «ie ety eg Es be ee ee ee “a es 
AQ EE oy age he .: ie oe Research. for Better Schools, Inc. 
a a gee ee Ree 1700" Market Street /Suitd he 
a. er ee ee aloes ee PA. 19103. 


+ Q ‘ ° ; ‘ 


er ge ae 


fi ary 1 Dense TMNT Se HEALTH, het 
aes GOUCATIONG WELFARE: ce 
a “NATIONAL INETITUTR OF 
\, Paes, BDUCATION - we 4 
Lt Ne THIS BOCUMENT HAS" anen ae a3 
JO) UMD EXACTLY AS RECHIVED, FROM. T 
: 3 oH '\\\ THEE PERSON OR ORGANIZATION ORIGING |: 
; an Rey 2 as “ . \aTING IT. POINTS OF-VIEW OR OPINIONS. 
S ace te eoro., a! 1 QTATED DO NOT NECESSARILY REPRE. | oo 
i yy : a : - -* 2 NT OFFICIAL NATIONAL INSTITUTE QP 
ere 1g SIV EATON eo Tee on ROLICY. a ga 


a ~PERAMIAHION TO REPRODUCE THIS: | 
MATERIAL HAS BEEN GRANTED BY 


| eit “ c so 


mn) 


rapa : 0 #PREFACE, «, ae oe ee eee oe o 4 ew es oe © © 8 oe fe 


"PRESENTATIONS 7 


-_ "Political Socialization: and Citilzen Competen-"_ 


cies: A Review of Research Fin ings" by ... 
Byron G. Massialas . bos ete eo be Pe ee ee 
hae _ Toward a.Behavioral Defipition o Citizenship 
or Citizen Competence. i we ele o:e © © 0 8 
Establishing a Framework 9r Typo ogy for. | 
Reviewing the Research . . ..+ |) « e248 
i System Relevance of Political Socialization. . 
‘The Content of Political. Socialization . 6... « 
Maturation s-e e ae ee oe eo e @ 3 e r) so eae 
‘ Generations. “© a eo: e « e.30« ae ° "3 e sae, 
Cross-Cultural Variation . . . 6 ele we ta 


Subcultural and Group Variation. ole 

The Learning ProcesB . +s + se s\s * 

The Extent of Political Socialization. 
‘. Specialized Political Socialization. . 
i Concluding Comments. e r e ¢ ° e , ‘ - e 
“Raferences 4. 14. cae & oe oS ee we Oe 


e e e ee e e 
- 
e ere ee e e 


“The Definition of Citizen Capacities and Related 
Psychological Research" by Judith V. Torney. . 
Framework for a Definition of Citizen 
‘Education Content. g »« + + © + « » 
Psychological Researdh on Social Development 

: tonclusions. e one eo eee © & © 8 © % . e@ “a e 

! References eo eee e e ¢ Ke ..0e © © © 8 a ° 


e e e e 


SARPIC CRANES: «x Gob teu oo ee oe ee eg 
A : a 
BIOGRAPHIES. e e eo fe e e e e e e e - e a e e e | e 


Page | 
_ ede 
_F. 
° gk a 
ote 2. 
. . 9. 
‘ 12 
e 17. 
a 18 
. 20 
_ 33 
eo 41 
e. 43 . 
oe | (45 t 
. 56 
oT 
« eZ 
. 126 
e ‘135 
. 137 


Ee a 


The papers collected in. this repdrt were. prepared gory 


dept, ‘a colloquium on’ behavior Variables related 


tO ap ia lal . wea hres paid 


to" citizen education.) ‘particularly. ‘in the “United “states.” mie 


: éolloquiua was sponsored by Research for ‘potted schools (Rt (RBS) 
7 as part of its Citizen Education. effort. t Citizen Education a 

at 5 is euhded by the National Unstitute ‘of ‘Eduvation; fits: . Sot 
ais ang its affiliations. are summarized in ‘the front | 


ang back matter of \he publication. - Hod = 


The colloquium ocused on behavior: variables eapatea. ko: 
. the objectives, which Research ‘for Better, Schools has defined No &, 


‘for Citizen Education. ‘These objectives are summarized- ia 


the following statement: 


CITIZEN EDUCATION: A WORKING DEFINITION 


Sivicen Education at Research for Better Schools 
seeks to dispose and enable learners to be more ef{-' 
fective participants in democratic society. ‘To re- 
alize this overall objective, the Citizen ee oe, 
component proposes the. following definition for RBS 
-  % . . endeavors in this important. educational area.- The oe 
goal of Citizen Education is to prepare students for: 
, * current and future responsibilities in their interper- 
&.. . gonal, community, and: political. lives by fostering 
‘ 3 " . the acquisition of the following knowledge, skills, 3 
vo and dispositions leading to the realization of dem-. 
ocratic principles: 
oa 7 , » oo i " Knowled e _ “ sy 
: Knowledge ‘of the diate institutions and | “sys- vy 
tele ‘that exert see, in our society--law, 
: economics, international relations, politics, 
ae and technology. ©. \ 7 ra 
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ae  @ - Knowledge ‘of. ‘the "hilaterioal and ‘Gontenporary - “s 
pte ok RS context .of recurring social. ‘issues merece’ to” a eee 
\ ; "= the above Phat ASE ten ae a, 2s 24 4 oe Se a 


e- Kowledge of the major ‘issues and probleins fore, c << s 
er. ae ' * 4! east for the above Areas: ‘end others that. ney, re ee 2 
rete alan a ee RPGS». oe : | La Ge Geen ae 
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| _ 3 -@. Inquiry ‘akills--which enable Teachers: to select: eg oe oe 
ye a ae, organize, evaluate, and use. information, with a ey 
ee - *" gpeckal,-but not exclusive, reference to problem a. ae 
a 7 . solving, and decision: making: w) a et Pee 
ay e Interpersonal skills--which enable iene ners to t,t 
oe - bo engage -in communication, act cooperatively, ex- a 
a a a ercise ‘leadership, and take part in. arbitration. a 


. eo Aokion skills--which enable learners to formu- ee. ‘- 
(een - late problems, generate ‘alternatives, set goals, ee 
po plan stratégies, consider tonsequences, and eval~ ne 
ty - uate courses of ahaa . ae 


@ Respect and caring for others. a , oe a ie 
-@ Commitment wa equality of all persons. _ ~ Hs _ 2 
Ps Commi tment to rationality. d | a 3 : oe | 
a ; 7 ‘¢ conmi tment to action. and participation.’ _ ‘d oy 
| | oe Sonabenent to pecaonall freedom limited only: by + 


a ; the come nenhe above. 


- e fienvd a eseion with positive primary groups ‘and: . vee ee 
: Coe national, and world communities. (Re- _ * rei 

7 search for Better ‘Schools, 1979) ow 
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to examine ‘the behavior ‘variables implied by: this vines : ae 
point, two experts (Byron G. Massialas and Judith. V. Torney) : 7 * 

© ener conmissioned. to write papers on the topids”* ‘their task 8 
gas to study’ the stated RBS objectives, identify related: | 

oo a éoncepesy vielen les bs the behavioral siete eee wes = 
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: % . , - 
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“possible, hap relaticnshipe among these variables. Tt was: 


“hoped that auch an analysis would ‘lend clarity. toa “complex 


° 


_ field and Lead to - recommendations’ for “future investigations. 3 
‘ <a The “two commissiéned papers,a natural pair, maké up. EME el 
* bulk. of this publication. _ ie raed — a | | 


Experts in educational research and the. behavioral sein eet 


1 ences (see list’ of participants) served as\a edlloguium rec! 


~ “Lew panel. to ‘critique the majot papers. ‘the’ ‘reyiewers' rev ne an 


tarks appear in, thé colloquium transcript PEOper y as do the ee mo 
comments of a small number of ' inyited observdrs. ae “aa. ee 
| The, co}loquiam was: held at the Sugar Loaf Chnterence | 
center, Philadelphia, Paty ) May, 1 “12, 1978. | ; ene 2 2h 
The ‘papers, both individually and tog ther, illuminate Lt we 
venwareh areas ‘of considerable strength ied with \other a 
. anpecte where there are striking deficiencies and/or omis-— 
sions in the literature. “This: across-the-board view. nes ‘ 
sesses where behavioral research in citizen education. is-- i | 
'. and where it. qiust Go%. BY identifying ane interrelaging sig- 
nificant behavior variables of citizenship (as here - defined), é 
the papers’ ake ‘a veruaye contribution to. research, prac- | 
tice, and. theory. For some, they. will be’ a valid starting 


point; for others, an impetus for continued’ work. 
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_- .POLITICAL SOCIALIZATION AND CITIZEN ‘COMPETENCIES: -: 

é - A REVIEW OF RESEARCH FINDINGS —” - 
os. Byron G. Massialas ts. 
A — “lo are pase if 4 


Florida State Universit ih 


. . L 7 * 


ducted largely by social scientists, mostly political 


_ Behavioral’ research in citizen education has been con~ — 


scientists, a8 political socializatiof research. Cit - 


izenship. objectives in: the field have been developed 
primarily by educators and-lay people. . The studies 


~ : 


do nat match well the objectives of citizen education. © 


As a result of this mismatch, important studies’ in po~ 


litical. socialization have not been taken into. acco nt. . 
* in citizen education programs in the schools, and, on. - 


‘versely, school problems. have not provided the focug | 
_ for research among social investigators.. The-author’ 
takes. exception to the theoretical framework espoused 


oo @ 


by most researchers in the field. He contends that the 


undue. emphasis on systems has colored our perception. 

of what education does and what potential it h¥s, for. 
'. individuals} their-families, and communities. “Ba 

on this framework, only systems-relevant quegtions 


* 


have been asked. Students, teachers, and other key, 


schogl actors serving as change agents have received 

no attention. It (has been accepted on faith that _ 

the school, regar less of. the. quality of its program, 
is only good to ¢ertify individuals for occupational. 
placement in society. Our conservative theoretical 


cy 
a 


framework must change to dynamic ones which focus on |\. 
-the. individual and. the community: (mainly sociopsycho- |’ © 


logical and psychoanalytic frameworks) and which use 


niques. In aWdiftion to work on the traditional targe 
areas -in the cegnitive and affective domains, researc 
studies need to concentrate. on what is referred to a5 


. both sy En aBaiGion quantitative data-gathering tech- 


t 
h 


"participatory" approaches. A first order of. priority 


should be to.study the development and implementation 
,.0£ school.or out-of-school programs which seek ,to: en- 
_hahce the chantes for individuals to participate di- 


- rectly in political decisions affecting’ them. 


‘ . ( : ? : 
«*, : < Be ay 2 yy: 


' The primary objectives of this paper are to selective 
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ia citizenship. education: te entity | the most Honiticant finat * 


sees tome 


doriang ° sagen? 


\ 

\ 

y @ " 
e _ Lish phe. relation | of ‘these findings, and especially the. vari- “ 

i 


‘ables ta. which, as refer, to. citizenship and aeeeen compe “ee 
| tencies. Rae ee ae _ : a 


From antiquity citizenship education has been a concept ; 
“which: concerned philosophers, statesmen, political scientists, 
and educators, as well as interested citizens. “Plato and ~~ 


Aristotie were among the. first: “to point to the crucial Yole. 
a\ 
that. education played in relation to the state. Jean-Jacques 


« 


Rousseau, John Stuart Mill, John i ‘and. many contemporary 
phi losephers~-for example, “John. Dewey--have all stressed the 


importance of education in a | democratic political | order, 


° e 


" Horace Mann. emphasized the importance of citizenship train- 
ing - -in aonaeers arguing. that it should begin in early child- 
hood so as to avert “the evils Sf anacehy and lawlessness" 


2 or "no government" (Geet ns 1957). . According to Mann,. the’ 


high purpose of training. penis to become an ‘Atiecican: ae & 
izen is attained when "the. iaw by. which he is to be bound | 
shall be intelligible to him" ‘(Cremin, ‘1957, ‘pe 57). Jthe 
National Advi sory Commission on Civil ‘Disorders. expressed 


its concern/for oitifensnip eaugheion | as follows: t 
Education ina depocratic society must equip the 
/ “children of the nation*to realize their potential aoe 
' *%.: ° -and to. participate fully in American life. For the : | on 

- . “e@gmmunity at large, the sthools have disgharged this | oa 
a ‘ responsibility well. But for many minorities, and 
ree, ge alas al for’ the: children of the Ecce ghetto, , 


- the wehosie: have “failea to revise.” the: ealest nat rn 

; expeyience which would help overcome the effects of - 4° 

i discrimination and deprivation. — (National Advisory 
fo. | Uaerata ‘on Civil DEegrderss 1968, PP. 424-425) 

given Sa ios - 5 : . ; aa 

ih ek ae aa ae \ OWeRt TERE: tors: Over hg, years, there has, been Little. : te og 


ze ie i : 3 af D ot at pied weg 
agreement. ‘among people and groups on. the qoals and content ae 


of citizenship education. For example, some ‘wanited it to: 

‘ rand t 7 ; ‘ 
promote. the goals of the. state; ‘some wanted 4. to. promote oa 
' 


“the welthée of. the individual. In countries with: large’ cul- 
tural se aoe aan “considered citizenship. education a 
means to induct the ninoribies into the mainstream jculture.*~ 


oe In che same vein, many other pOsEerons. have been advanced oY a 


2 


and hotly debated. 16 .is beyond the scope of, this paper 
to 9° into. the ‘long history of ‘citizenshjp sducabion’ ‘and. 
the controversies stirrounding it (a task addressed most ‘re- 


sentiy by the National Task Force on citizenship Education, f. 


v 


1977). | Rather, the intent is to’ arrive. ae a definition ‘of 


se . citizenship education that can ‘guide the bapecutent liter- 
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a ature survey in the search for related behavioral facters. 
fa : : es : | : ©, : twee 
. -_ — ae . 7 


Toward a Behavioral Definition 


oa . - of citizénshi or Ci izen Com etence 


In formulating a definition whih provides the paste for . 


developing measurable ou gcones of - planned or unplanned pro- 


grams and. pape cneees “Bile must. be careful to avoid loaded . 


; and emotion-laden terms - and concepts. In this field, emo- 


“ \ 


tilon-based aé£ nitions abound. 


ot The literature demonstrates that éitizenship can be _ 
“def iried ‘in terms of citizen outcome oF competencies (Mase x 


ie & Hurst, 1978; National Task Force’ on Citizenship” 


Poe mame ens 19773: Newnann, Bertocci, &: Landsness, ‘Note’ a 
er ee ee ery op % , 
“Remy y Note; (sy Torney, Oppenheim, _ PavRaIp LOTS aR 
; Weal, i 

ally” all ‘the reports cited here, group | ‘citizen competencifs 


= & 


under. gual catego#ies ‘as. knowledge," skills, attitudes, ' and . 


a 


experiencps. An. effort iby the writer td provide a compre~ 
“hensive, picture of measurable “citizenship outcomes: or be 
: haviers resulted - in the fable-o of specifications which ap- 
Lo * pears in Figure i (Massialas & Hurst, 1978), A prief aéfi-. 
nition ‘Of each oe category follows. -For more detailed | 
‘aesinieionp, especially of the skills and attitudes: ‘aoet 
| “selves,” the reader is directed» to: the original source. , : 
cofiiitive skills are ‘those ‘which enable “paiviauale. 
to understand how the system of which they are’ a part OpeE= 
vates. This is. ieee the process of generating and test 3 
ing Kypotheses. ‘problem-solving behaviors which are ‘goal, ) | 
- oriented are part of this domain... In the political /deci- 7 
ti sion-naking ‘sphere’, | _for example, ‘forming testable hypothe~ 
- ses as. to how oe political system gunctione=-the process. 


of. generating inputs of political demand and Bun Deemer: gate- 


keeping, conversion mechanisms, etc.--is an ‘important. (and 


- 


measurable) citizen outcome. . 
\ 


. ae participatory skills: enable. individuals to take Bare 


’ ; ‘ . » 
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digectly. in. dedisions that atfeat them. For. nt ovgan 
ee Poss, oe nizing a group. by- ‘ddentifying SrOUp objectives” ‘and assigning fee 
| | tasks: to each member. of the group ce carry ‘eae ie objectives a 
oes ‘is an, important’ néasurable citizer competence.” : : a a 


« 4 : a ?- ae 
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“The, affective domain deals. with | atpitude and value" forma~ Oi 


o, 


ani tite, aps, includes © hese. sanabegelans _the.qualuatiiveys theger Acq. ot re 


a se ‘narmative, and the attitudinal. ‘The “evaluative subeategory. a 
eye , _s o 3 . if i ee 
* ye is in. pate an extension o£, ‘the. cognitive domain, ‘insof r as it a 
a ; " .. . t oA . 
yo, deals: with the formation ana justifidation of. ‘valbe ‘popitiondo—" 


| ‘ ae ‘related to ‘social _—e The “normative subcateggr ry | deals i oA 
’ he fa i oa |. 
; : —_ with the application of ethical. norms ,Or standards. ‘to. judg~, Pade : 
7 oe dence and individual or group ‘actions. | the attitudinal sel - 
| éategory ‘deals with basic” ‘orientations and @ispositions that "+ + 
ee = : ee develop ‘toward their environment. _ These orienta- .” ae 
| a tions may develop along | with the orner skills and behaviors _ 4 

7 @. ; > 3 

— 7 cited i ov as a result of then. ae eee a ~ 
ae . ee - x Figure . se depicts, oe ach of: these categories and sabcat-: - * 
| eS 7 egories enbraces other: specified skills, ‘For example, the | _ ¢ : 
i Cogn tive category also a making dist{nct ions, Bensee. 


® 


an ae atrating conceptual understanding, and identifying agrohlem. 


‘Y 


«din the, participatory ala are such. further iat me, iS 


serving, supporting, and proposing. ‘Finally, the affect ve 


domain includes, for ‘inistance,. the behaviors Of ‘identifying 


4 an issue ans ‘taking a defensibic position (evaluative); en~ 
“pathizing and being fair (norma tivé ); and | being objective and - oe 

& ; 
showing inéevest (attitudinal). a 


7) easy ye Re be ta ‘ wt - oe, : re oe ar eo #4 e < ¥ 
} : ‘ she "i : 


- - Sf x Sg m4 7 
iad re io if * - 


= 


-4 "2, ; SSQUBZTeME eany [NdS-Ssoay 38, 


. aap loa 

a fs yoTaeabaqut Leteos yo. asyas. Butmous . eS ae 
eee et ae BP =. ta en 
~<a OT. ae, My J".  o@ snotTorotyga bute ae 
a Bp. ee ae, ree Sele 2 ee 
an i OES ace ee -  4snzz ‘Butmous: 7 SO oe 
ae » a ie ee gee . 24 oS 
2, ares ae ae ee, at qsaiaqutT 6uysoys = so me % 
ae 7 4 4s , =e a ane ¥ — -% ; ; —_— 7 vos a = 3 2 7 
me oo a ¥4 + & aatzoelqo buted | o aoe ts 
es oe: : ; _ — . poe 
es “+ ‘o | | Botasnt bu rArddy,~ = fee 
es . , : > oe o ig, tar 3 
ee ; zy od .* Ayrpenba, sersenend = = te 
a is ; % ~ fy a ine Les 
ge) mn é e+ Bae aye ‘bute LF 
conte “ ae "ey F, ze F a OngS 
ie |. . ne =  purzquqedug * - ee 

Te “? - wOT3Tsod 2 butpunoa ee ¢ 

_ é | 
' * ee ora tse aTqTsUezeP e ‘BUTyeL 
: ‘ a >, .? 4s -~ oe 


° 


Fs aie : er re . — ” 


ee 7 


<° 


ieee oe puraeyeobou/burutebiea 


4° 
we 


“Behavioral. (atudent) 


4 


patory.~ 


oo os sTsxqeue V1 Jaueg,-3soD 


BuTzTUebs0 


oe ‘aa ese a we.  PUTZTTTGOW 


Substance and’ Protess’. 


“si! 
TD. 
: : ont 
Pe 2 ba - ‘- ores 2. us nf L 
a a g« _ 7 OF tee ei ‘Butsodoza 
Ce ae | thal oo . ace sa 
Seiji ie - m ro ee putzaoddns_ . 
im - Ge 3 ot. S + .: Fes ees .* : ha 
we ; ETE. %- a. a a ae - ) Butazesqo Pt 
: apes ae ; ” 
i iF ..8 oe Pe . : c 
. . Thin ae i. vorae2y [eaoueb e butAtddy | g : 
oe . 3. wy 2 ae * : ~s . : 
_ , 3 ; ae ; . . + a @ . 
Bo ts. “otagnb _ _puoraeztrez9ua6 | e. but yen’ : 4 
. ft ee ae *. ; ae a _ , SBePT buraseL 5 
a a aes wae ; vs ‘eqep BupzATeuy. = ae 
ee : aS > : 
st = an = ‘i “eaee queastes BuTIOaTTOD o. 
- : 2 ads ‘|. Pos ae ae : 3 
“ : fee " A Se 8 a seguanbasuos butz0{dxa, ° 
Se omy om . at 8 ceo 2 
3 ae 8 te, stseuzodAy eB > GuTw3z0d - a 
4 oe 8 bk es rae es a Eb wiatgoad eB Butqe3s ‘SiS [> 
“ a 2 oe ° L- a 4 - 3 : . ase Rea) - 4A”. 
; ce we ey - watTqord e BurAztqueP!I &. 
Be ae ae burpueyszepun Tenydasuos ‘buTzerzysuowsd - : al 
a aoe ee > : 
a ope Sas a / SUOTIOUTASTP 5uTYeNW - 4 


‘ 
on, 


at 


er’ 
ok 
\ 


“ 


~ 
‘Prom Social Studies ‘in a New Era: 


Levels of 


political domain... : 
‘partic 


A 


experiential -.. 


Individual 


Class - 


School . 
Outrof-school 


Subs tantive~progedural- 


* 

a 
f a, 5 

t 


@ 

v 

rt 

4 
ee » 
4 
\ 
ce 
4 

: oe 
‘No 


i eae. laure! lis by. ‘no means. ‘an sexhaugtive « or’ gomprehensive Ea 
‘ . ar : > . 4 . P 


ee “het of! Leitizen conbysanctess Te) “would, Probably. take, : major. vols 
ne ebtort ‘fych ‘Like’ the: taxonomic work Of, Benjamin Bloom) . to: se 


classify all -the behavioral, obec ives: associated: with eitia!. 
ta” = 
zenship education (co  Parnen, Note Ne However, the frahe- ~ ~~ 


“work: presented here summarizes cin a general way the competen= “ 


’ 


“ 


cies | adveinced by many of the individuals, ‘groups, and nation= mae 
ote - ay 
- al commissions working in the field Q “oitizenship, education, oe ee 


a 


a 


i, Oa 
as hal 


ee. The Bais. and competencies ‘thus provide’. the’ criteria behav- * 
-~ lors against which to. measure the. effect of the environment, ~ ; 
including processes, ‘and. agencies," on: qpe, individual. Let us: . hes 


“then turn to _the research and Spann what variables are con~. 


t . 
be tee da? °- tte x 4 


pat establishing a deaheuees or —— ~ : oe 7 
a 4 for Reviewing the Research ,. °,- i 4s 
We shoul. caution the. reader, at the oytsety of ‘a poten- a 
tial problem in reviewing the literature in this context. 7 : 
an a, a Most research in the field has been éonducted by beh vioral - 
and social scientists: particularly political scientists, _— 
Oe while citizenship ddapeteacien: (arid. citizenship objectives) | 
have been. posited primarily by ,educators and lay groups.» 


Sones oe orientations of these ‘two groups - “are jn aa re 


tne nt ae, oe = ae 
— . 


a fs, 


aris 


“spects different, it is ‘to be: expected that research. studies: 


te, 
cae ere 
Ca ; \ 
thy 


wave dealt with objectives er behavioral eutcones ‘chat. dot te! 


not. appear, as such, dn the: lists prepared by ea 


4 ty 


“had get 


. ‘ , . CP ara’ we i : “e e 7 : : a 
. 4 fe ee ee —_ ar a 
Ee 7 ot 


“agencies, ‘national. comm) vielen, etce, and vice 3 wersa. where 


“Hoty 


i this is’ “the cake we shali ‘try. (without: ‘dikdor€ing the intent’ 


m4 the investigator), to place the study in. ‘the “céntext’ of pea 


behavioral definition of citizenship presented here .-. 

Since the publication. of Hyman! s (1959) important ‘book 
‘summarizing findings in “the field, Most of. the research aie 
_evant to citizenship has been on political socialization., 

- Political socialization is defined by peedees ass 


the process, mediated bhrough: various “agencies of 8 
society, by which an’ individual learns politically 7 
relev ht attitudinal dispositions and behavior pat-  ’ 
terng.,, These agencies include such environmental. — 
categories’ ‘as: the: family, peer gfoup,..school, adult — 
‘s organizations, and #he mass media. pooson 1969, .6, 
pe 5) , 


. os mo 


“O & 


to Easton and Dennis; who reviewed vatious’ ‘definitions: of the. 


term offered» by anthropologists, sociclogists, and political 
; ’ a $. 


. scientists, coheluded that’ most of them viewed socialization 


sin a functionalist perspective,. i. ee, "a process whereby one 


oS 


generation inguicates: its patterns of behavior and attitudes ; 


“in the next” (Easton & Denni's ». 1969, Dp. 2). to. = Ae 


) 


_ Since the publication, of Hyman’ ‘S ‘book there have been. 


~. 


‘ Ne 


several’ reviews of research vin political socialization.’ “ihe | 


] ‘ 


most comprehensive . ones” were, conducted. by, Niemi: (1973), Sears 


a all considered the role: of. agencies and “ingtitutions . 


findings, there were . several ardas oF “common, concep. "|For 


(1969, Patti (196777, and itaayiadas: {3 9690)+—Whi le: the~ 


a 


reviewers’ used. “Somewhat: Steterdhe,catédortes: to group their 


se : 


Jf : .5 
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"] Pe : of vy} ro it #7 ee il ‘< a vs he ae ee ae : iM - z : Sant eee att aa ee Ro aok pat ; a ae 
a oe EG Sy Tay Bile es tse ee ee eee 
as Ne Bs eat oe 2 Bi ee oo ee ee 
- . ile Meee 8 Ee gee Dae gee see. Js oe 2 
‘Gas family land: school)- ‘on, ‘the political “gootalifation ‘of. pe ae 


1 inatviduada. Wartualy, all. considered, fhe relative ineibence, 7 
“of mediating factors in he: ‘sociattzation process: (eden Patent 
SéX, ethnigtty, ‘and eee class m - And most. examined the. a 
content of najviduais'’knbeieaay of and attizudes elite 404 
“political énvironnent. ‘Presumably, | any | of the categories 7 
used by - the’. abot. reviewers: “could also pe ‘used in this paper. "ae a 
It was decided, however, to use ‘the: gategories suggested: by” | 
Dennis: (1973), primarily because his, scheme encourages: a 
- elaborate variaple analyses of political socialization. ‘pat- 
terns and: enables us to discuss both theoretical and - practi- . 
cal questions. _Dennis' s categories, which we will. use with 


+e: - 


slight modification, ares system relevance, content, anes. 


) we ss 
‘tion, generations, cross=cultural variation, subcultural and ae 8 
group Variation, the Learning process, the agencies, ‘the ex= e 


tent of political docialidation, and specialized political 


@ a t- 


| sodialization. _ A 


system. ‘Relevance! of ‘Political socialization 


The ‘major ‘question hone is how political . socialization, 
‘relates to the performance of ene. political system, “at though, 


‘there is no, or. very jittle, ‘support a eee Baston and 


. zation generates. "diffuse support”, for ‘the 2 eyaten. piffuse win 


support, in théir ‘analysis, refers: to ». ane ae ror so 


bY 


ary i 

a - if 
ge gs 

. t 


i oh a a the’ strong honds of “Loyalty. to. the’ ‘opsecta’ of a ee re a oe 

“é oe “system as ends in themselves that also serve to =~ 7 a 
ro pegulate conflict’ attendant on cleavage and'help'’)  °) e0 esh 
mth nn <-) keep it within bounds consistent w th ‘the: perm. ge es aie 
a Pome ae oe sistence of a sytem. © (Easton, 1965a,: las ee. & eRe 


“4 _ Through diffuse support, the ‘gystem. - oe a no 


“ forms a “reservoir of favorable ‘attitudes. or: good 
ae “ will that helps members to" acceptsor tolerate out-. ae 
_ puts ‘to which they aré opposed or the-effect of © a, ne 
. ‘which they ‘see as ‘damaging to: their wants. (Easy. i ae ee. 
° jton, 1965a, Pp... 273) - : ,, eee par é 


ae "Ih order - to fully understand the theoretical signifi- 

a i a “cance. of the concept of diffuse supporty, one neéds: to study: 
Easton’ s concept. of the Political system. Accordifg to Aa : 

r.. a political system is: a set of human interactions "abstracted 


a - * “£ rom the totality of social. behavior, through which values 


o. 


“are authoritatively allacated for a soviety” (Easton, 1965b, es 4 


‘* € 
e 


. ~ "fp. sh. The political system, is ‘thus presented as an input 
3 | output flow model. Political. demands enter. the threshold ‘of 
the’ system, ‘their flow being regulated iy the authorities or 


$ ‘the important decision makers (the: gatekeepers), they leave 
hfe. s oa 4 
Be ee . pe system in ‘the form. of. policies, laws, regulations, or eh gg 


_gther. pinding decisions, formal or ‘informal (known simply | 
a” ae a political OuEPEES) a a : oe _ - 
a ee | In addition, te ‘the, demands from the: citizenry, which © 
4 7 etate; boothe. policies or ‘the’ goais of "the system, as per, <= 


Easton, - ehere ‘are inputs. of ‘support’ that enable’ a political Pe ade a 


. feysten to maintain iteels: and ‘tp cary out its. dojectives. 


* 


Pie 4 “pe 


. my Bosnians OF. taxes; and military, service pi examp}es of. 


a haterial ‘support for” the: ng: system, Other exinplés of subport 

_inelude obedience to ‘Vows: and government regulations; voting, + : 
discussing politics, ‘and other ‘payticipatory jacts: and ‘dete. | oy eo 
‘erence. to: national and ‘government syhbot's:. ‘As. mentioned . 


before, this support is, seen. as being deveoped primarily 


x 
‘ through ‘the process, of political, socialization (ef. Massi-~ 


7 alas, Note, 2). ray co Zo % - a 


chal lenges to the theoretical orientation above. Have res. * 


- 


ceneny ‘appeared in n tha literature. ‘For ‘example, Massialas” : 


(Note 2): ‘questioned the emphasis of the ‘research on macro. 


rather than, micro theory. One of the results of the macro~. 7 
theory type of eaeeance is that the individual ‘tjgures only 
_to the. extent that he’ or ener: as a. member ofy a splaectivity, | 
relates to the functioning of the political systan. Person 
al growths se]{-actualization, “opening of new opportunities, 
etc.--all qualities important to the individual qua individu- 
al--are usually not considered. “Schwartz and Schwartz, like" 
Nassialas, strongly oppose the research and development dis 
penion of the. political systems nogel {and ‘its concept: of 
“wdittyse support" ) because t "conceptualized socialization 
_asa oyeraey. interaction between the agenG1ee:, and a rather 


‘in this. context the soci alizsogaxé: “fever ‘in a position to : 


_in€lugnee ‘their. ‘environetit; the focus ‘is. on Legace stability 


i “and ‘continuity rather than conflict and change. ‘The: authors 


Poe Research’ an political. ‘soqtalization has: tended to ‘fo-: 


? 


- summarized past. efforts “in thie ‘field and ‘pointed’ te needed a 


“new ‘dtrectionst = 3 oy a eg 


- . @us:on the “fit” of values, attitudes, and beliefs be-. 
rs tween. soctalizing - -agencies-~fairly narrowly defined-- 
| sand’ those exposed ‘to them and on the ‘degree: ta which. 


5 Gas prevailing norms. among adult populations. are foréshad~ a 


~-owed in childhood’: The themes articylated here are 
- not’ designed: to search for such matching attitudinal 
‘ patterns but rather’ to. .urge ‘us| to’ adépt a less static 
_.conceptualization. af. political ‘socialization, one in? 
' which the sources.’of socialization stimuli, -the recip- 
- dent, and the progesses: Bae “hink . them make up 4° ser-~. 
. des of dynanic interactions. {Sekyarts & ’ ‘Schwartz, . 
1975,, Pp. 7). os . 


: 
eyed a a ae pe 
ee ae. ehg the OL a a : 


ey. 


| We have. already made the. point thay although » at ‘the e theo: J 


ue 


* retical level (assuming ae pastén' Ss. mode 1 is valid) there 


aif 


is a presumed relatitin between, political learning: during 


‘ 


FoR nL Takooa and adolescence, on one hand, and - system perform 


ance): on the: other; at the’ empirical evel there. is no. evi-. 
dence. to firmly establish’ this Linkage Dennis. (1973) sug- 


eet that suct Linkage is. established through - “studies sien 


5 . 
investigate lifeneycle variations “and vaging behavior. The 


. evidence to wbich he refers, however, is weak, ‘based as it is 
’ y oo 


a 


r, 


on a series of “inferences. AS we ‘shall see, the problem hae 


been (in. addi tion to. the: “deficiencies of the systems frame~ 


1° | re 


f 


york) 4 inadequate: research tools, including instruments , san 


ples used, one. the’ virtual absence of” longi tudinal: peudies 


. 
it 


| “igoeka ieaticn” wnat as ae ‘chat’ an "individual. has ‘Learngs | ‘or | 
seta eee as a result of ‘political: socialization? ‘The rem’ 
“sponse, to: this quedtion inescapably leads as. ‘to. ‘a: perenne: 

7 “of ‘the ‘topic of. befiavioral definitions af ‘eitizerdhip and. 
me, ‘citizen te gomething we. ‘touched ” on | in the beginning 


etal . ts : 7 wee . ei 3 . 4g 


ee Pa ‘of this papers vom ee, Bo 


oe = cane “AS stated, “there s ds. ‘considgrable agreenent among re 
ox “searchers | ‘that. the content of. political ‘socialization may 
be: grouped under. three. mein: ‘pategories--cognitive,; sites 


_ tive, and participatory, ‘skills and otientations. Dennis. 


(1973) who | reviewed" najor -etudges in the. fiela up. to 1968,- 


.was able to establish taxonomic ‘sinklavities: in the ways, 


eyo ee a leading researchers grouped ‘the: dontent- pf political, sogial- 


i ination, gotwithstanding’ ‘that’ different ‘terms were used ‘in — 
One og the. process. While the majority of the researchers conten- . 


trated their efforts on values, affect; and cognition, some. 


"referred, to. ‘practices, roles, ‘techniques and skills, person- 


| ality, and motivation as content categories. You will: re-: 


gall that, our taxonomy, or table of spectticattonsy groups. 


all of these ‘practices under: "participatory skills" or. "be- 
voy 2 4 Eb 4 : baie a : 1 es # - ye : _ we ' 
oe +. oe 4 -haviors." . a ane 4 | —— 


Focal to the question ‘of. content: is the object toward | 


which ‘the kill, sett tudey. or participatory, act is directed.’ 


eo y For example, does . the Saects (or subject matter) ‘of the ate 
: ‘ a : 
wt 


| bitude refer* to. the varigus levels of. the political system. 


gu oe 


» o 4 


ont: x ” 


y 
4s 


| of political socialization’ spich focus: on ‘the; political ‘syse : 


ike ae Se 


“(wnieh,) as per Easton,’ ‘is. gompr iged "of? three. .6. eve} s~-the. 


: "authorities, the. regime, and the political conmudicty)? For ae 


Z example; do. Philadelphia reaidents. ‘trust ‘important "govern 2 


mental functionaries in: Washington? The. trust for, lack Of 


ey towara the ‘government “eons titutes. the. content. of the 
I 


7 Philadelpnian’ ) political | orientations: 


| nore vesearch to date has chosen objects of the content —. 


oy 


a with! its, gentral ‘functions, structures, processes, etc, 


a) 


, For: -example, studies of ‘ohildren’ 8 images of Porer cee au- 8 


_ thority, political-party identification, or political effin’ 
“cacy generally havea “systens-level focus (cf. ‘Almond ‘& 

‘Verba, 1963; anid . others subscribing" to this. theoretical oc 
Few studies have considered the individual . apa his/her : 


so : 7 


immediate “communi ty as the: primary object ‘of. political so-.' 


persuagion}.: a 


ve 


> 


cialization. For axe ie, How ‘do individuals feel about . 
themselves, about, their ability: to. interact with ‘other mem=" 


bers of . their family, class; school,, and neighborhood? ‘Such. 


‘ 


questions have. not really been. addressed ; ah the ceeecee ben 


cause, as. per Schwartz and ‘Schwartz, the. emphasis has’ pean.” 


‘on the” system) hot on: the’ inai vidual--the output: Of socidl~. 


“zation, ngt the process (Schwartz & Schwartz), i975). 


, 


enn: and Niemi re gn ized: this state of: the reseatch 


nn ae 
ee 


and lenphasized ‘the need to conduct studies . “on both: the | 


"ih 


Sy a. ‘ ayatenic level ‘and individual: level: corisequences “of: politi-” - 
i sire “dai- dearning® ‘Jennings: fe, Niemi, "1974, ps 14). ‘They. further: “aS 
| indicated that fruitéul ways to. Yeok at the - individual and. | Fo 
- the. society may be provided by. the concepts. of ‘goclal: ‘com- 
" petence”. and *noral: judgments" Ce. Kohlberg, 1969; Merelman,’ i 
1969, 1971). 44.8 _ “» 7. = . ee oe —o 
. 7 : The sonetoueriy2 over the proper. objects of . polistce? 0-7 | 
_  cialization notwithstanding, what is the content. Of the ori- 
entations, attitudes, ete., that individuals hold? . 
'.. It is not ‘the purpose here to summarize ‘findings in this: 
respect the interested reader can find. the appropriate re- ne = 
search summaries in the literature (Massialas, 196 9a;. Mehl- | 
inger &. Patrick, Note 37 Patrick, 1967; Sears, 1969). ie 
suffices to indicate ‘that studies of the: content, Of. political | 
attitudes, etc.,: range from those which have limited: samples. 
(e. ges, Stath, 1972} to. side uien “have. carefully defined 
- national or cross-national. probability. samples (e. or ‘Almond 
& Verba, 19743 Hess & Torney, 1965; ‘the International | Baltes 
ae, tion, of Achievement . [IEA] studies; ‘Torney, 1977; etc.). . 
“Examples of Gone lusiona from these’ studies, include: 
"American children. were more aware of the sinternational sys~ 
ae - 8 tem than the Canadians, while ‘at the Wame time less i 
\ ee . nee angen ‘in their orientations" (state, 1972, ec: 
| ' ps 48); "most. children have implicit: trust in the wisdom and ., 


’ : . ! 


benevolence of government" (Hess 6 Torney, 1965, Pe 63); “the. 


e@, oe . : = 2 a as , . *, j 


; ‘ 


— rs ay ‘ a py . : e he D \ 

* ts : te f te . a *. be = of ‘ ae 
¥ we ’ : ‘ . 5 . ‘ . ie ; . " * ‘ As Pd ; . a - 

hl ‘ ae | , % y Mapp . a a « 
. ae a n ry ‘ ci 5 : - | ; : 7 i, 
sine os : = ’ . a : 4 “ ; . F 
nd as eet . 
Americans ‘ang “the: British with greatest frequency ‘take. pride. 
s - : bas Uk a , ry 


pation" (Torney et: se. 1975, P. 327). _ a —— "a 


vides an example. of how researchers ‘Look, ‘at. this topic. | As .: 

we. shall see later in: more detail, the content varies. accord- : ee 
' ing” to the | 
: MeeOCee eres she pax and. age of the, individual learner, and the ~ 


“ences. “Exceptions. to this pattern may ne found in natiqnal 


ase 


in “their political -systens;’ social legislation,” "and internas + ee 
tional prestiges Ttalians in’ ‘the overwhelning niajority take 
no pride in their political system". (Almond & Verba, 1974, Be 


“103); "in no country ‘aia students score Above average ‘on alln. 


° : i. a 


- four of | the major. Civie Bducatién outcome measures: “Ritow1- ‘ hea opt 
sedge of. Civic” ‘Education, ‘Support. for Democratic Values, canes 


port for the National Governnbit, and Civic Interest/Partici~ + 


‘The above statements | refer to. ene content of, political 


attitudes, belief,’ ‘knowledge, etc. Theit inelusion’ here pro- < 


\rplatige influence of socializing agents, learning. 


like. As. a matter. . of fact, the content of. political social- a 


‘ization, is rarely presentéa without an effort. to ‘relate it. _ es 4 
to agencies, processes, or the general environnental influ=" 


} . 


pokis such as those by Louis Harris and Associates, and even 
“surveys, ‘of the National Assessment of Edugational progress wee 


> 


“(NAEP)« ‘They. report how. individuals feel toward their, po= 


eC, 


“Mitical and social énvirennents ats various | intervals Puy ao" Be ea 


not caylee wh hy. Eney feel that. ways | 


wo 


"4 
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Pi afe. ee ae , 
a y: the gkackal question | here. erhhat is “the oritical” $58". 
ead pw the youieical socialization of: the. individual?” Do! ice " 
re, oy get ical attstudes “and nowlease, developed. during ‘ehilanodd pers 
oe in later. Lite? The. studies i in general, suggest: that por on 


BOR. led litical learning of ‘adults, can be ‘traced Mack to. chitdnood. ae 
re rn nn Ris jp . Soni WP a es Tad : : a 
. rs os ae if wf ' gre . Pp We 

= For example, Hess and Toxney “plated: | "Al thougit. there: are ex- : 


_o, geptions-« political socialization is well advanced. by the .] 


oe __” end of elementary. ‘school Aitess & Torney» 1965, Ps, 220), “pane ooo 
ae. ay | age a 
; other reviewer ‘eoncluded his ‘oritique of the. research” it: tp 


Lotte 


| ‘area ‘by’ saying that "the: assumption that early learning is an 
OL important. factoryin the developmental psychology: of political 


“pt > a4  aneituade ides receive “support”: (sient, 1973), Pe 136)6. Other, an 


> ) plated. research, confirms: this yeneral trend (Bloom, 1965) ae 
ee Pet eo As a general proposition, the importance of early ‘spcial- a gee 
| - ization in relation ‘to later periods ‘in the life eycle OE the oo 
- ) % individual usually holds... A ‘recently. published, study, fers : 
every casts, game: doubts about the long-term effects: ‘of early”. + ; 
Le 7 os political earning, ith regard to changes ‘taking place from” 
to the 12th ‘grade of, school. on through the life span, “Jennings — o 
| | : and Niemi concluded: < . ee 7 . ae Poa, 


oot We observe sizeable alternations in political interest 
Oo ae a - - and activities, in the conceptualization . of political. ... 
a es ‘interest and activities,.in the ‘conceptualization of fee bo 
foe woo political parties: and. attachment to them, in the dif--. |. 
. es . | ferential - ‘salience of ‘political stems, in the - rela- ogee 
ioe = tive emphasis on. various ae norris, and in oe 
8 8 overall oe sem trust..and objects of. pesca trust. 
ay en & Niemi, OT Si Be 23) A oe 
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“he e investilptors ateribyted” ‘ens: change’ ‘primarily: to the 


“exposure of the individual. to ‘the realities of the political. 
world caulling a “shit, of role¢ from those’ performed by. yout * 
‘to’ ‘those performed by’ ‘adults: ¥ der from’ protected juvenile © * 


. 7 to head of a. fanily axercising Tegal rights. and _Fesponsibil- ie 


7 ee ot, . : . o's a i E 
Pe . ities}. asc 7 2. * a ee i AL 
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cs 7 s oe ‘the Bennington college Studies by Newcomb further. suggest | 


7 y aoe poss ibisity, that a basic shift. in. ‘political orientations 


“ ss i 
. } vean take,place “aiggea college years: (Newcomb, 1963; New- ~ & 
oo ‘comb, “Koenig, Flack, & Warwick, 1967). In the powerfully , | 
: Poa 7 7 : oy. : 
- “Liberal ‘environment of Bennington: college, students. were S0~ OOS 


ed (or resdcialized).,into- a, Liberal o outlook < which | per~ 


- “gisted: in dater life (Newcomb interviewed die students in. 

re « the. 1930s. and ageen in. the: early 1960s). The clear impnica-> Mes 

“ap 3 ‘9, care 
tion is ‘that a powerful environment} is. likely to bring about: 


Se changes i socialization patterns, ‘This idea - is ékamined - - 
<8 : t 
later with regard to the inf luence oF agencies... £% , oe 2. 
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3 “the. Key" ‘question under this rubric is: To what extent 


do young people depart from the values” hela by an. older hada . : 


<< . eration,-for. example, their parents? Does the “so-called. 
"youth rebellion of the, 19608, imply that there is deep-seated 
_ intergenerational, eentlick be tween parent and: ‘offspring? - 


ana an “Research, is mee plentiful in this area, = that which 
: — ‘ a : 
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he: avallabie: suggests. that. or inclaence bE the “goncaltea 


Aa ac tniegrgenerational gap ‘has been. gtosély. ekaggerated (Beli: & 
ee eae * ae ee 
a Beigel 19693, Emerson, 1968) ‘yman, 1972). * Most, ‘of, the: en eS 


oe & ms green, fe hate Gee Oe 
eo Literature ‘Points ‘to general cont ruence | of: belief between aoe! . 
Hi . z ; g i ] ; wo 7 “ ot . ee’ ; “e 
ee * generations ‘rather nc ae ‘Jennings and Niemi” con-, coi oe 
oe a t os : 4 4 ae a Je 
et pg teliided ‘theiv-significant study with C3 Following: ess ee * ge 


vo” 


Te ese hae. dren tend to develop ia the’ @irection of the preceding pris: 


qe 


garggate: simileciey’ a. < 


* 
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ng 
eration, ig: witnessed by the ‘freguent 


Po) # Ss. 7 13s 


7 ee _ between thei, pbiitical: profiles. ¢ fanings & Niemi, 1974, a 7 
eee: : BB. 332993) ‘But: ‘fe, investigators fastened to “indtesee ce 
i ee y that, there are. also signs;of discontinuities ‘in their agar 
5S 7 oe Due to: ‘phates in tone 's life spacy, ‘the experiencing of: por 
Be ay” ee  aitieal ‘events, and work-welated “learning” ABs, 332,iheertain ee 
ee re . Gurt@tences. betvedn Gogarat one. are bound to ‘occur. lf the. a! 

: me forces. such as major political’ events tio not signitidantly "¢ : = oe 

: ‘affect ‘the younger generation, however, "the: inertia ‘of this ia os 


ae ‘ a 
ae 3 pe early ‘period s Metains. then through, the. turbulence. and: growth | 


. . / 
© vo of adolescence and they go .on as adults to. -Aevelop into i a 2s 
a 3s ox. * -: - : . <2 
ae: fair’ resemblance of the older generation” (pe 333). a . 
ot : Dennis points out that ‘generational differences’ are. a 
1 Q . 1 
= likely. to be: ‘more marked in developing nations, ‘since change 
t : : .s . . mn ¥ 
os a ‘rather than btability ‘is the prevalent press of the epvirond, 
ne ee ene (Dennis; 1973, p. 16). There are few oeses on ne N 
0 eo ee subject to confirm or deny Dennis! s assertion, “Bakakat,. who: 
a oe. ae conducted : an “exploratory a ‘on "generation gap in: three ‘ ° 
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«Ene work in the field. (Inglehart, 4971). 


“Ata sogieties, found it tos be s quite prevalent, ‘especially | 


when “compari sot were made with counterparts ‘in: Western, go7 
a cieties (Barakat,. 1972). ve Bor ey os 


a The dearth off studies. of intergenerational neiugnces, is- 


in part. due to the difficulty in controlling, the effects of - 
‘family ox life-cycle experiences Certainly the: ‘historic ae 


* periences of- one generation. are aifterént ‘fron those of: aa 


r Ad c 


“other. - How does, one control’ thy ‘differences in these: "conimu~ oO 


“hities of “experience” and their impact on. the political s0- 


a. 


- éialization of different age: groups? “one suggestion. is to 


. ‘ 


conduct eeeece utilising: "cohort “analysis.” This. technique” 


Ac . a 
. eonpares the responses at cuseteee ones in time . 
of people who. were born’ in -the samé year or. adjacent 
years using surveys, that repeat ‘key questions at reg~ 
ular intervais... cohort analysis provides an. approach 
to the problem of | separating: out: the rélative effects 
: of maturation and ‘generations in ae a ca 
 . es Pe 130) : 


A study by Inglehart on, generational change in Western “Bue. 
‘Nay . 


nape was an initial attempt to separate dintergenerational 


‘from maturational factors and May provide a basis for fur-. 
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Cross-Cultural © Variation . 
This research area addresses itself to the sini lari- 
ties and differences across nations and across’ cuitures. 
aoe is ‘ene precees ‘of. socialization {nto the political cul-” 


ture in. one country contrasted with “eatin anotheg? How 
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es 


7 “40 Andiviauels, reared. dn: aitterent. eutturés ‘think about. their 
a ae political world? How do’ they betiave? - oo . ree 
- there, are. few ‘truly cross-national. stutlies, Most. have’ 
- an ‘been ‘conducted within the. “goneines OF “one enazton™ 1tehe wager 
es As _ ity’ in the ‘United States) .. The ‘reasons for this dearth, “are, ee 


rg. lee ay, Sh a 
oe obvious. there is, the perennial, difficulty of developing’. 


on . cross-nationally stable categories: as, well’ as: on aigeiculty | 
| ae *: Of sample selection and method of gollecting data.: However, tet 7 
> ce some : significant. studies. are. briefly, sampled below. fe oa - | 
| - : The Almond gna Verba. (1974). study. of ‘citizenship. ip - tS ee 
“five ations indicated that adult Anievicans. have the ‘high | 


¢ 


o. 7 7 est scores on- their sense of obligation to participate in: i Gee 

- — ¢* "governmental. aftairs and ‘on: ) their sense of civic competence. : 

oe ea ‘For example, 51% of ‘the: ‘ceapondents. in: the ‘united States/ : | 

| (té110Wea by 39% a the. United Kingdom, 26% in Mexico, 22% | - 

in Germany , and 10% in rtaly) ‘sada that the ordinary man: ) 
a. ic] should be active in his “community. on sense -of civic 

aN i | . “competence, or the perception “of one | ‘s ‘ability to influence 

| | | the government (national and local), the United, ‘States sam- 7 

ple provided the highest score (67%), followed by the United | os 

“Kingdom, Bermany'y Mexico, "End: realy) in that: order., The in-. , ° 

- 7 | a | weeeisaccre concluded that ‘wehe’ sense of 2 tae and national 

7 ; Sivic competence 4s widely distributed among the American and 

- ‘ - British populations” almond & WeEbey heidea P. 187). In Germ | 


_y many, and Tt@ly sense of competence. in influencing the local, 


Oy + . © . 
s . . . F - . 4 


- 


¢ 


= ts United States, from 468. for the youngest to 74% for the old~ 
et \. 
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ie: ‘opposed to national) ‘governnent was. Miseiy’ auare tly flan 
it was also. rélated to. participation and: ‘aulegience, Por eget 
“+ ample, , those highe# on-the-subjective competence scale, (those. eS 
“Who, wbelieved they could: ‘participate, in political decisions) 
| ere also “high on exposure to” political btnutiontionsg pai 
ticipation: in. political diséyasion, and the belief. ‘that elec- : 2 
| tions. are necessary. “The United States again energed as the 7 
“country having’ the most: self-confident and active citizens 
It. was suggested that "the belief in. one 'g, competence is a 
key political attitude. ‘The self-confident citizen appears: ..” 
to be. the. democratic citizen" pe. 188). This citizen has: 


“a 


high expectations for participation; he is also a “more sat- 
isfied and Joyal. citizen" (ps, 189). 7 on : ° 
| ‘another study condugted in the unitea States, England, 
Germany 9’ and Italy sought to discaver the pattern of pole 
ical ' socialization among preadults with Regard to their gen- 
eral support for democracy (Dennis, Lindbérg,. NeCrone & | 
. Stiefbold, 1968). - In all the countries studied there was, . 
with age, an increasing willingness to endorse the notion .. 
_that democracy is the best form ‘of gover mney. “The -percent- 


* 


age incteases in democratic. endorsement were as follows: 


rt 


wath Italy, fron 578 to 1785, Germany, ‘fran 378 to 80%; “prit- 7 


ain; from Zo to. 458. The British wecnsd to deviate somewhat a 


; “e 
_from the, common developmental. socializationpattern. This 
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wa. which , auigesta” ‘that perhaps ‘danocracy dogs 


“not chave the. ‘Same, salience in: Britain as. in the other: three” 


* sik 
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It was also found that youth in all foul nations tended | 


to show a , relatively high’ sense | of political efficacy-—the 
idea that. government 18 hot randoit and: remote ‘but ean be 7 
changed and influenced ‘by people. ‘The, Ttalians, who; ‘ae the 
Almond. and Verba (1974) study, ‘did not score very high. Op 


similar’ measures, had relatively high stores on "the chance, 


to: express their opinions about the way the country is gov 


seeneds” — On ‘toleration of minority dissent (@adey agreement = 


or disagreenent with the. stppement, We should not allow: 


‘people: to. make ‘speeches against our ' kind OF "government" ), 
¢ 


the most likely place for the - express itn ‘of such dissent was 


wv J 


"gourd to be Britain and the least likely place Germany, with = 


‘the United states and Italy occupying intermediate positions. 
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In sum, American youth ranked HegM On. chodsing democratic 


, 


options and low on choos ing "antidemocratic ones. British . 


eure ranked Had: on tolerance, eepecdanny tolerance of anti~- 


. 


religious speakers: and’ ‘eriticism of the régime. . Italian 


youth’ raked high on free expression ‘of opinion and on- one 


“ 


item regarding ‘dissent. German youth "exhibit antidemocratic ” 


feeling in more areas chan do the: other youth, in sharp~ 


est contrast to ‘the Americans, who nhow such feeling to the 


A * 


we pete te 


Lowest. degree ‘and. dn fewest. Sreaa’, (Bennie. at’ als, 2 at 


mney ae “Pe 93)6 “Contrary: £6 popular notions, the. data ‘generally. ea 
‘ be eo . i — . fee e na val . - 
so “aia hot. indicate an alienated ‘youth. : However'y ‘these ene 
ings should be viewed with, cautdon: because: the. american and 


“English samples were. email, and not _Hepregentative on a nay a 


er ‘ ae a 
- a 


ae %, % : tionwide basis. oo i be = eae 6 i yi 

: | 7 The. TEA study. of" civic education in. to countties, to: 

hg’ veference. was, made previously, de: the nost recent | 

a 4 ; - study of considerable agg @: (Torney et aly 1978). ere 
| | data 4 were collected from aac youth »at the ages of 105, 14, 

. Sopher ghd J 17-29 (preuniversity) ‘Respondents were drawn troy sam- 
ples. ‘in. the Fedetal. Republic’ of. Germany, Finland, Irelands | 

Israel, ‘Italy, the Netherlands, New Zealand, “Sweden| ‘and ae 


united States. The ‘sapling pian was based on a ‘tyotstage. 


| stratified: probability sampling.’ ‘Summarizing the signifiy 
gant findings of. the. study, the senioi author Fererteds 


‘There were only a ‘few between-country differences 
- dn perteptions of the. United Nations....There was 
-« ° - gomewhat ‘more between-country variation in students's - 
y °° khéwledge of -international institutions and process, 
a ; - - in'their interest in discussing foreign” politics, 

s 4 and- in their attitudes toward: war.'.In countries fake 
.’. like the Netherlatids, where. students have a great 7 
deal of international contact, adolescents: are mofe . 
_*- -dnternationally. minded than"in countries (like the 
', United States with poneran=ts2ay, less. foreign con- 

oe ek tact +, (Torney, anny Pe 3). 
ee re “ft “Ee 


. one: of the: few-studies which- exanined, Pa rier an 
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of ternis: in non-Western developing, countries was conducted. by 


Tot, Von, Der Mandi, and | Prewitt., ‘Both. prinary and. secondary 


.* og a % : - rm 


“ gehool | students were surveyed 3 ‘in Kenya, ‘tanzania,: ‘anduganda.. pens 


" gone ‘Of: ‘the’ ‘ponedusions. weres | a oe Ce 
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AS foe ae 1 


f : eer 
my t, % ‘Rebyan- students tend to show greater. trust. an theig., ae oe 
ee fellow man than do: phé Tanzanian. ‘or. Ug jandan. studentBs. aC beans 
he Phe " ispineraliy, however, Whe cross-national similarities .¢ » 2 2, 
© " are sufficiently constant - -as.to raise: quéstions ‘abou - ae 
ye ‘the significance of the. nation-state (in East Afr a e 

: asa differentiating variable, © Sel Von der Mu] fib 
: &. Presets 1973, .p% 250) . Sue 3 sae P 
‘ a oe The. above’ research raises. two interesting po em. “Ohe- oa a4 
a “might be. Senge? the - internationalization. of. political ‘social- 
ization. In crogs*national studies’ we. consistently “rina that 
a ‘* . the: ‘gimilarittes: in. pattern ‘of gocializatidn « are ‘greater ‘than, ad 
ae ' the differences among youth. growing up ‘in ‘different coun | 


tried. “The wecond. point, related to the. hued is’ the strong ua ra 


" indidation’ that the hation-state concept, might, no’ “yonget gir” 


near eT ante ene Cnn OES 


& . 


plain attitudinal and behavioral. ‘outcomes. Larger geopolit-: i - 


ical entities or cultural, communities might be ‘more appro- 


priate. categories for grouping youth socialisation patterns. ee 2 as 


ad is supported in sie case ‘of both Bast xeeies and. west- 


. ern Europe (Inglehart, 19677. Koff et ale, 1973). 
. *% subcultural and. croup Vaniation ‘9 i nr 
of } : ! Bg i : te 
= Here - the major: interest ce the importance: of mediating 
e a ' “ 
. factors te: Ger ethnicity, sex, social class, intélligence, ee 
_—S id ' -region,: religion, etc. ) in political socialization. © For. ex- 
2. - ample ,. are boys" Attitudes toward the political “environment: 
. * different fee girls"? © children grout ‘up in different 
Laan P ee ‘ ' ' : 
: ‘& - 4 : ik ots . xy 
: e 
“9 | ai 
ERIC. 


“gections: of the “unite states have a , different: sense of oe 
litical etticdcy?, oe Se, is . 


es v. . ae : m4 ‘ are voogs 


Lome a ned 


“the research: Literature dgaling with such » questions his . 


oo Sn) 
" recently been increaging.” “This paper touches. on ‘selected 


">, studies and ‘extracts, a the most: crucial observations, - 


In. a’ study of, ehildre in. grades. 4 through 8 in New vb 


_ Haven, Connecticut,. sex differences. were. reported on Lanes 
“ ically political responses (Greenstein, ears thee, rem: 
“sponses: were concernéd with information . abgut thé incumbent 
local mayor, state governor, and Ue S. President--their names 
: and their dutigs-~as well’ as dottes of legislative beaten, « 
Fourth-grade_ boys were ‘significantly. better, informed. 
about politics. than ware girls. the: questiga, wy ae 
could ‘change the world in any way you wanted, what change 
“would you make?*, boys" responSes - were more: political than | 
‘giris' rs Girls more: often called : for. nonpolitical change, 
such~as "Get rid. of all the criminals and bad . people." In 


= 


‘general, ‘girls: were less interested an and had less informas . 

tion about political matters. Also, several. studies hayes 
reported i such séx .differences in: ‘political interest. 
; take place prior to differences in cognitive knowledge about| 
tthe political world. The author suggested that while early 
"childhood experiences and - persqpality traits may account - 

for the’ sex differences, children usually turn to- the: eee 


ther rather than to the mother for political advice~-hence, - 


ides ‘eevgenagetion’ to, gene#ation that’. "polit ied' is the Bee 


whereas, ‘boys tend to, identify it as an. institition. | “Girls: re, 


ee 


“ than do. boys. There were no 


“ “paiding, the: possibilty of £ developing and. perpetuating, the, 


. grades. , “Boys acquire” their political attitudes hore rapide, 858 


“the political ‘system. “Nor were there differences between “8 es 


“man! 7 business." ‘ 7 oe ge ve fee ae 
"Hypotheses. about male ‘dominance in politieas life were: 
“confirmed by ‘other inveptigatores For. example, ‘Bex: aif oa ‘ 


& 


ferences. ‘begin ogely, in: ‘life; and ‘they are: constant across: Se, oh 


erady than’do- girls, and. they ‘show more, interest in, political 


“attains. Girls, view ‘government as a- personal figure(s), wae Geka 


“have more: faith : in the fairness Of. ‘the laws’ and view ‘the .  s 
“legal authorities’ as more hae to, citizens’ denanas. ae 
x differences: on ‘the gies? | 


tion of loyalty, attachment, and support ‘of. the régime and 


boys and girls on ‘knowledge of, the pee and’ ‘norms of the 
“political system. ‘However political parties appeared to. 
pe more ee for boys, "who also reported. more political: 
. activieg (in grades 3 through" a than did. girls. « It was 
concluded that: © - | we ne oo _ ed. 
he differences between males and females ‘are consis- 


. tent with other reported sex differences. _Girls tend: -. 
"~~ to be more oriented toward persons, more sbi ras 


Pale 


and trustful in their attitudes toward a ration ' 

of the system, its representatives and utions. 
_ Boys tend to be more task-oriented afid are/more will~ 
‘ {ng to accept and see- benefit in conflict jand dis~ 


aan cenene ds & ‘Torney, 1965, P- = 1 


. 
oe 


Ns the Eivereountey. study, by ‘Akmond and Verba. contithe § some 


of the clainea sex differences. on “such. ail wed ‘as obligation, .. 


aS to participate in community affairs wand sense. of. civic comm 


+ 


petence, “Males in ‘all countries are more, likely to” ‘say. they, 
: cu influence the ‘1 _gavernnsiit" (Almond &: Verba, 1974, 


i ays oo Wg _ 
3 = Pe 212). The ndle-female differences, however, are less’ ap-~ 


4 ‘parent in the United States than in the other countries. For’ 


example, in the United States: 808 of ie male : and’. 748 of the 


fenale’ -tespondents indicated chat they can. do something akout 


a 


oe ane linjyst. Jaws In ‘Mexico 63% of the male | bud ony 468. of ‘the 
rae fenale: ‘respondents answered in the same manner.” 


- péssibly. certain sex inequalities. in political lite, 


ans 


— which are obvious in the United States, and in Other coun- 
eo Eyre? could be removed if educators were to amend the all- 
7 | ; too-common perception that. “politics. is; a man’ 3 job" £0 some~ ae 


thing like apOueer ee is the job ‘Of the activist." Thus, 


a t 


| early. in life chilagén . would be exposed to ideas that stress” 


_ participation a than. to iaena ‘that Amplicitly ‘assume © 


« 


. the inferiority 6£- women. _ = i» : . \ an ane 


e 


Although some “items in. the questionnaire used by Geesh=. 


oe 


+ 


stein 11965) in ‘the. New Haven study failed to reveal di f= 

. ferences ine response ‘between, upper and lower socioeconoinic ; . 

groups of children, there was élass differentiation on ' # aa : ea 
. capacity ane motivation fér political a ra On 7 


issues that would distinguish among political parties, 328 


ra . sh, ' a8 ee dee ee " 

i" ; : : as ” ve * wl, ie a col 7 

. : : , @ ‘ Be te a A Ee = Ng re Sie 2. goes 7 ee : ae age Re os the . . # ; Boa 

oa “ag ia” a as oe Wate “ ee Baintees 7 we eS ie _ ae ae i = - aes 

ete of ‘the, i dine claad “seventh-grade children, as. ‘opposed. to 7 
2 a 
eae} ‘only ‘Shiof: che correspondihg chitléren in ‘the, dower social. aa. 


ms 7 ’ 
: 4 . i Ss 


» 


«elas, tide. references ‘to such isaues.: Both: groups, ‘showed .. ae 
| altendency to. identity with a ‘political party, bat ‘thie upper Se And, 
| ae group “had more documerited information about. ‘théir party. art 
“schoice. ‘Regarding information about formal governnental *in= fe 
“4 stitutions, on the whoté ‘there were no ‘significant, aiffer- . — 

ences: relative to socioeconomic ‘status, The. author attrib: ! 

ited. this lack of. difference. to. ¢lassioon. teaching: which 7 

a — “tends | to equalize the ° information about formal aspects. of 


* government. among upper- and oyer-status children" (green-- ae 


oe “ steiny, 1965, Pe 85). Also, qn questiéns about. personal 


oe 


a - willingness to participate in politics and, the. impy frtance” 2 
| of politics, there were no. differences between the | ‘groups . as 
‘on the other ‘hand, the data generally reinforced the be~ 2 4 


lief. that upper giase. children: are more politicized, than ate ee 


~ 


lower class children. | Lower ‘class children: showed more def 


4 


erence toward political leaders; they. were’ reluctant to name | 
‘pgliticians as nebative. models. Regarding ‘the source’ of pom 
“litical learning, references to parents were dominant, espe- 
ately in the lower grades, but ‘the plate upper class a oe 
dren ‘volunteered the statement ‘that they would want to make 
oe their own choices. - The lower class children did ig volun= 
.o ‘a teer this alternative, but they, referred ‘to the school teach~ 


ef asia ‘source. of. information. "The teacher is probably. the 
ee a _ ss a a ® : 


ee wart 6 . ‘ 7 ao a . eae aa eo . os BP Big a oe ec Hee 
ey ape rts te ae ah 7 ‘ : ae Sg wee Oa aia ' . 
\ ane nf Mee ‘ . : oS oo ms ‘ : ot ea RO 5 hag % 
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tt eae ae 


. gtatus children. are acquainted" (Greenstein, 1965; P. 406). 
~ Some of Greenstein’s ‘findings: above’ ave contizmdgitand ex 
: sensed ‘by Hess: nid Torney: (1965). When. intelligence was con~ 


“trolled, there were. no differences amongshigh=, migdle-," and. 


— fow-status children on their loyalty to ‘the. nation, However, 


. he 


children ‘frdin working=<¢lass backgrounds showed a. higher ee 
. gard for the policeman. and for “the U.S. President than dia 
those from middle-class backgrounds. Higher class, children’ an 


reported more ‘£requent participation in political @iscussion " 


e. 


- and more . concern for ‘national: issues than ‘afa lower class 


> children. | The most striking difference was that ‘loyer-class B23 


( 


Ghildren believed themselves: to: aut less politically effis 


"_cacious\ than higher status childrens ds Gor the ‘lower class. 


ra 


children’ had. a rather’ limited view oF themselves and their . 


on ability to influence. governniehtal policy. ‘These children 


ees ad a cept authority figures as trustworthy and. benign, 
and ‘they: had Nittle motivation to question the government and 
its policies... ile the. school appears - to beleffective in” 
“aprons information about. the political structure; it dogs 
not Provide opportun} ies to children to be. social lasd in acm 


. «tive participation. Ch Aven’ of low socioeconomic origin, | 


whey largely Benen] on “thei teachers and the curriculum to 


mOry are at a great qcanavane because schools are. neither 


“cone emissary ‘of niaaie-Siges sub-culture with whoa many Lower’ oa 


acquire the basic concepts. re) government and political pehav- | 


oe Le 


. ad 1 > ; ee . . ' 
een) : oes rs - 


oe a -eautoed nor " yaelfned to. “syptenaigally egentne. relevant t poe 


wh Ere i 
ewido Wr ig ena 


we dittead, concepts and ‘skills.’ oom is Le ge? ae 


Meade ei is - oo ae = ud 
os. a _ a the ost signifitant, research on. the relationship: ‘between 2! 
: he 2 a 7 intelligence and. political socialization was éported, by, Hess 
tte and Torney (965). “On. the basis. of the data, they. suggested : , 
| - sthaty ‘in general, the active and initiatory. aspects of polite 
| teal. partidipation are ‘related’ to to ‘and, as. we \have seen, oes. 
” avlesser. ‘degree, to. ‘social. elads. Infelligence helps acgeler= | 
ee. & ate the process of: ‘poll tical socialization. ‘Although, Joyalty de 
a = ous “and devotion to the ‘nation are found in all) children, the - 
_- oe “higher: the child's. TQ, the higher the: “capacity. ‘to Zonceptu=_ 
‘alize the institution of government. in: abettact terms, The =. meee 
more ‘intelligent children tend - to view the political system 
“aa the laws of: the government in less absolute terms, ‘and. : 
they are mone reserved in assessing Governmental’ conpeterice 
“and intentions. . R1so, higher TQ children. have a more realis- 
tic picture of the politiéal system and how. it operates, are 
ye e _- more willing ‘to accept chahge in the ‘system, and are more in- 
| | terested in governmental matters than are. levee to. cree, 
“In-sam, the mere intelligent child ‘is more politically effi- . 
\  gacious- and exhibits more interest in political involvement." 
3 studies of. the. political: ‘socialization of ethnic and ra- 
celal “minorities have not been. plentiful. there have been 


: ‘ 4 i * gome comparative. studies of blacks. and whites and sige. of! 


some ethnic minorities, especially, MexicaneAmericans, but no ag 


ERIS ges 2? os 


majo! national or international’ ‘studies have adopted: this 


_fotus (Messick, 1965) Wessick,. 19703. NAEP, 1978). ‘The: cea ey 


fea ‘generally found that cultural ‘minorities, ‘especially. 


blacks, do. not “BOOES as well 2 as. their white. counterparts 


= on most, indices of, politica} socialization, @ ‘Jsi ‘political . 


_knowledgey sense- of ‘political eet and civic ‘tolerance. 


¢ © 


Blacks generally have less.. faith in the | governtient | ‘and its 


“agencies than. do MONTES: On this item, as cone. observer put 


¢ 


political officials among), black lower class. children (ghetto x 


residents in our’ sample), peinarill males’ who have. accurate 


inves ~—-— te a 


pao 
"perceptions ‘of: ‘the nature of race relations" (Greenberg, 


1970, ps 267) 0 ee _ = 2 : 7 
; 7 ; | : 
Abramson (n.d. Dy who carefully studied various compar~ ; 


ative works dealing with political. ‘effectiveness and trust » 7 


are children, suggested that ane. tendency for blacks to 


have lower overall scores than do mpevee was jargely due. to 


ces ate there. ie. a "clustering -of disaffection. for government ‘and | 


| social deprivation os ‘the political’ ‘really He rejected | 


‘the. intelligence factor and poditical education. as, respecm 


tively, wholly ‘and partially inadequate tovexplain differ- a 


‘ences in’ the: ‘political socialization of the ‘two races. 


. There have been some studies which bear on regiqpalism 


oo as “it relates to political socialization; those whioh. have 


concentrated or this factor were conducted by NAEP, A re-" 


cent conclusion. of these studies wass:. 


. 
« a 


oe Lo 


o 


ca 


Po a a a 
oe “ayp ay ‘the: Noptheastern’ “aha centyal ‘pegioria® ce ea 
ie “per eforned” above. the, mation; Western: performance. Oy hen My 
“yas about at the national. level, .and results. for Pie 
the paurhwee were | ‘below the, nation. UNEP, alae oe 


- pe, 50) cee or a aa a ee er ee ea 


re ¥ cevtainty:, note! studies of of. the effects of. regionatisn ate 
- ig hbeded, ‘ag well as atugies $f the influence: of religion and, AAs 
a ad _ Minguagey in’ examining | the political: gpcialization of: vehi a 


- “ate i 


a met a The Learnt | en ee 
: oe How - do inaividuale learn about ‘their political environ- - 
| . ment? - How ‘ao they come to. view chemaelves. as. active, or. pas 6). oe 
“yj vaive citizens? Do nonpolitical sectings generate ¢ opporituni* a Paes 
52%, ties for learning: in the political realm? ‘These .aré, some” of. a 
tet | the s questions typical of. this. area... = nT hed 
er Tk. should ‘be noted | at the utset, that most. of the. rate 


Want at Mee. has pen done primarily: by psychologists, not Por - 
oes “eteay’ectontists. “Therefore, ‘the ‘political- “learning eR 


pce 

ae “cesses ‘studied are. mostly based on. psychological — 
2 2 “ e “Ze 

wie of Yearning, iotivation, and the Like,” a. . : 


ror "Hess and Torneg. oe, for. ‘example, nen aie 


: aniong: 5s ingiviouane gan be explained; (a) the, cumulation 


om a model, which, explains political learning (as increnentals: : 
oe re ea there aré: unit-by-unit ‘diserete. acquisitions of if. 

Oe ; oy . _ Fae 

me 8 knowledges attitudes, ,ete.r. the model assumes, ‘Ro: previous a 


a thaé* they. transfer this experience to. ney. ideas and objectsy 


\emphasize | the importance of Léarning theories te an under= 4 


ae 


_ knowledge: by eng learner), (b) tne. Anterpezsonal transfer Pane 
‘el; which. assymes ‘that individuals t have priot experiefice ‘ana’ 


| Known ‘to thems (ce) the identification model, which assumes 


. that ‘individuals learn -by modeling or imitating another per=— 


, pental ae whieh ‘assumes that political poojalization 


| corresponds. to stages. of cognitive ‘growth (as, ‘suggested by: 


~ the: family ‘context “(these views toward the: power: af ‘the, fa~ 


" toward the. au thority, of the U.S. President). ‘Similarly, 


; iddtione Rohter,.. for example, “demonatzates how social learn- 


de Oey individuals, relate the unfamiliar, to things’ that are | 
@ . ‘ 


son 's attitudes” or behaviors; ané va) the cogngtive-develop- » i 


Piagety Kohlberg, and others). Hess and Torney interpreted ae 


éneit findings in the’ context of these cae For instange,. " : 


Aer 


n 


“ther) and Hnen transferred to ether’ ‘contexts (theix’ views 

the identification model hay explain party affiliation; ie@en 
ee generally | imitate’ or. model the party: preferences . of 
their parents. , — 5 | | 


You. 


There are others, ‘currently writing on the subject, who 
standing - of some aspects of the process of political social~ 


ing theory - can. heap. to interpret recent political sociali-. . 
gation. findings. thle type. of theory ‘is capable of explain 


Ang "the functional relationships between the antecedent 


e : os ® 


- condi tions to sanien ah | individual, hae ee ‘exposed. ‘and his” 


— subsequent political behavior" (Rohter,” 1975, P. 156). 


| ug 
‘ ¥ 
' 
. é 
. 


a 


: -Rosenau. (1975), also sought ‘to apply psychologigal. theory 
of ‘learniag. to, political learning. After carefully fie ot 


‘ing. the ‘literature on the subject, ‘she concluded that eee 


get's theory ‘of “Learning: is significant in our comprehension © 


of political ‘Learning. ‘She stated: "political learning OCw 


- 7 a 
: curs, in the course of the child's’ spontaneous activities and 


6 


Interactions with other children, with adults and with the 


adult world; and it is in this context ‘that ‘the process ‘ana 


content of political leaping must be. understood" (Rosenauy 


" 19755 Ds 184): Rosenau, however. hastens to say that Pian 


.get's theory deals with intelectual deve lopment and thus. 


provides bis only a partial ‘explanation of political neeeein’ 


* 


ization processes. The theory does. not attend, to "the de- 


velopment of affective, motivational, ov behavioral ‘phenom 


ena" (pe. 184), and thus it “is incomplete as a basis for a 

theory. of political leagning” (P. 184). : 

‘Merelman (1969) also studied the investigations OF pat- 

@ terns of political learning. among children. © He found that 

the major factors which contribute to the ideological ‘de- oe 
velopment among children are "those rekevant to identifica. 

‘tion ang child-rearing practices and’ those involving the many 


and complex components of morality and Sognition” “(Merelman,° 


1969, p. 760). As: with Rosenau, Merelman looks primarily «t~ 


far Suaniae: the: ‘various socialization agents in . order ‘O° de- 


Jf 


the: workt of psychologists! gu sha 


ean § 


agi 6 explain ofa 1 ak 
yy year “ Se os - aa 


“adthgadsdearning. argvth. patxenns in children. 


- Ma ear 
ene > a 


. ig ee rn re 
the" indivigual's 's politival . ay so 


e s Pee ea 


me their, relative impact, 


However, as ath the early childhood  aoctal ization studies, = 
- results. ‘have largely. been’ Ancondlusides, | . . : 
* with Vegara to family, Ampact studies have generally 7 on aa 

‘ focused on generational transfer of. politically relevant | 
knowledge, and, attitudes from parent to offspring. The gen- a .. 
eral tendency in’ all the countries. of the world where re- - 


D) 


/~. wa 
orc has been. conducted has been to. find congruence of : fe 


a 


“i gibelies and values fede one -seferacion. bo. the next. eee a 


congruence, however, varies, depending on euch factors ‘as? 7 ee 


' whether: mother and father agree on political ‘issudd and the 


of relatively. High ne ae child ‘and paben®. oS 


ES E ; ’ 


relative influence of the father versus the mother. Of all 


“ 


the outcomes, Pp party identification seehs to be the one area. 
Other important factors are the’ type of family, parents’ © 5 "fs 3 
level. of education, and | the opportunities: for children. to. 


participate in. family: “decisions. For exdnple, a study of 2 t - i 


_ Steondary school students on the island of Jamaica ngis 7m . 
ere that those who . came: from ‘maternal families. were more a ae 
: : ‘ : . * ‘ ‘* L : \ | 7 
oo ” Noon . 
re - 7 : & 36 4. t oes ; : 
w ‘ ; 43 : . f re . 
apie oe 2 oo Ce ie 
i 7 ee $ oi ne o 3 : ; z : 


es ry 
. Mie catty ae mh viel nies 
é, 


ee aon Peds oo He 
ee - authoritarian, “Tess interested, in. political Mee and: less, 
ae politically efficacious | than. were: those from nuclear: fami ge 
So “Lies (langton, 1969) .-Almond ‘and, Verba. (31974). in their” - 
| “tivernation, study? found ‘a. relationship: ‘between, participation | 
Pe family: affaima and a. feeling. of political competence. 
Pe ts 7 with regard to the influences “of formal education and ‘the 
| | School, the results are somewhat nore . inconclusive than those. 
for the family. For. ‘example, the: ‘Hess and Torney study and ; 
the Almond and Nerba study “found | that the school ands formal: ck 
“education make a difference. iA political doi tetion “the - 
‘first study concluded: "The. public school is the most impor~ a : 
tant. and effective Ang tyument of political socialization: in a 
the. United’ States” Alene & Torney, 1965, p+. 200). Almond and 
qe (974) ‘faund a relationship between manifest teaching | 
about governnent and: “subjective political conigetence « "tn. tthe 
¥ | united States Ta8 ft those who remembered belns ita about 
eo . government ‘scored highest. on the subject ive compe tence scale. 
: In Britain, Germany, Italy, and ‘Mexicq the corresponding per- 
er 7 centages ‘wete 135 52, 45, and’ Bee: respectively. 


aa } These ‘findings and “pone iuetons have been challenged cpn- 


v 


mish by = investigators who have conducted studies or 
r ytewed research, since the early 1960s. por example, ‘with - 
2 , | Fegara to. ‘the ‘overall impact of the school. Niemi concluded: 


0" mhe effects of the: gch6ol are highly Jarlablessdepend= 73 
ing at least on the quality. of the teacher, the class <* 


at . 


oe on: it. a 7 -~ am . ; ao a 


vmieérial © ‘the. ory and pollétead Ooeeei iene 6t. 

‘the school and classroom,, particular : civcumateness. oe 
OF. timeyand. ‘place, and eyen. interagtive ef forts Buch .| 4. 
aa the correspondence. between what ig taught inthe © ) 

_ * Classroom and ‘whatcis. int 
"school... * Niemi 1973, Pe 131)" 


“Massialas, who exantifed 14 studies: of ‘political * dociatiza jon. 


ee a number: of countries, concluded in contradiction to mee 
-) mond and Verba! 8, 1978): earlier findings), thet. “the impacts, 


of the cowventional civics curriculum on any of, ‘the political: 


socialization. indices : ‘(é. der political efficacy, expectations . 


vd ‘ 


~ for political participation, eveh portticer knowledge) is 


negligiblet (Massialas,. 1975, p. 171: see also Hassialas, 
©1972). ‘This. is attributed primarily to the. content of cur. 


riculum materials, which does not give a realistic. picture of - 


society and the political proces?” ‘the: “absence ‘of political~ oe 


Sai 


“paiticipation: Dppartul rties*in: ‘the~ ‘achool;: and- the attitudes: 


ie teachers, who gene euty stress nonreflective: notions of 


allegiance and responsibility to. the government: vIn, almost 


to’ learn the political ‘skills’ that are needed tO. participate 


-etfeotively, in. political : ee The potential of. the school j 


in this: area is vast, buti few, efforts have’ been made to cap 


. 


§ 


“Other. agents of socialization (ih addition ‘to family and 
“ schoo!) “examined | briefly in, the literature include: peers, me-" 


“aiay and events. With regard | to. informal peer groups, the 


formally eae outside, of ae = 


no country does the school create the conditions For, students g cent 


oe i ‘ 


e 


7 bd ‘attributed | to the > saliency of events siich as. the vietnam. 


ace War have had ‘Lasting effects, on the, generation, of Amer. i- 


tenearch in geyeral suggests, ‘that they’ exert “influenge during | ye 
and: after ‘adolescence,.. ‘The: studies by” Bronfenbrenner’ (1970), ; 
in the Soviet Union and. Bettelhein ((1969F in: Istael's: kb 7 

" butzim, for example, revealed that” the peer system {6 Ampor~ (aes 
tant. in ‘teaching and in regulating youth's. behavior, (notwsth 
“standing. Fhe ‘fact ‘that, in those countries adulte play a nich 
more iniportant role, in providing guidance and. “leadership are 
oS adults in. the united: States). ‘The mass. media; although, 
“more | influential. in modern, societies” particularly television’. 
and. novits), ” serve - ‘to reinforce’ ‘existing orientations rather” 


é 


“than, to. alter old: ones Or create, new ‘ones (Dawson & seca 
1969, pe 198). This is primarily, due ‘to: the nature” of. the © 


oe 


communication: messages and the predispositions of: the rep 


"ceiver. ‘Recently there’ has been’ some attention given to,’ the. —_ 


political socialization influence of. music, 1 Literature, apd 
a a 


drama. as. elements. of popular culture, ~ ‘one? pilot study: found 


that teenagers’ involvement in popular’ quaic enafe totheir : 
politi¢al attitudes (Schwartz & Manella, 1978). | 
7 Major events to. which’ individuals’ are , exposed or in “which 


they pantidipate play } a. role in socialization ‘(or resocialir 


zation) ). For example, ‘the: major: events surrounding the: Viet- 4 


adee whe grew ‘up during. the period. A great deal of the, po~ 


“y 


litical. activism of” university students in many, dountries may” es : 


War “Mach, has been. written about tthe, ‘effects of these events 4 
(ede alienation, cynicism, and withdcpwel from or ‘rejection 


literature is too. @, Yolu~ nts 7 + 


of all political authority) but RAY 


7 i 
ninoud to review here. fe 


gs Recent research indic ates that the 4 éluence. of. major. . 
' or overwhe lining events wasn not ‘confined to college students. 

For example, a 1971 study of. ‘American, ‘childgen between 7 

and 15 years of. age ‘established new (high). levels of eynis 
cism among children with regard 5 ‘the; U. s. Rresident as _ 

. as - symbol of ‘political | ‘authority. Unlike earlice studies, | hy 
oe ‘oo * which fond that the president oa regarded as: "the Shenavests nd 
—o “lent leader,” enagren of the wees considered the) Presiaent, Fe Oe 

| as ‘suspect (Tolley, 1973). The study. also: cont rmed the am | 
| tion ‘that young chi seat “learn impor tant: ‘values before oe 
| golly understand ‘th facts". (rolltey., 19734. pe me ee ae 

oc participation in, an: event also has Lagting, effects’ on polit-. 
ical attitudes. Tt wad noted that Vietnam veterans experi-  * 
« ‘enced political, alienation asa edsule’ of aitect involvement * 
te in the. war (Pollock, White, & Gold, 1975). This finding lee 
o 7 . - 3 the investigators to argue for: more xesearch- on re results 
of actual political ‘invelvenent and experience.’ _ ._ ss = 
Finally, ENGES are other agencies whose role or influ- _— 
- ance is ‘still ioe researched adeguately--for lexample, the 


. influence of nadia an communication systems. one recent 


study concluded "that mass: communication plays" q role yen 


a, political soctalization insofar. as. political’ ‘ynowledge’ a 
oF ee oa "concerned, but its influence does not. extend to overt. bee 
a _ ee havior ‘such as campaigning activity" (Chaffee, Ward,” ’ ‘Tip- 
tea ‘ton, 11970}, Re 659)... The | ‘study suggested the need for hore . 

| | | ‘research. in the role of media in ‘opinion, Shemation,. espe~ 
dally the process. by- wntene a eraon, exposed to ‘two con- ae 
hota, ~ “glicting pane ,on. an’ igsue, forms an. independent polite : 
ase “deal opinion. oe Pree a3 


4 
¢ 
: i 


“the stent. of Political: ‘Socialization - 


| “this is largely. an; unexplored atea of research. since : 
there are. virtudlly no longitudinal studies. in the, field. 
“Such studies would, for: example, establish how a “child! 's- : 
7 early political. learning affects. his/ner political: entous: 
, mance, etcey as-an adult: or: how. the, political, system. ate ti. ead 
fects indivigual member's of society, : ‘AS Dennaty suggests, 
»' “The questions, here are, "How politicized. does the member : 
- pecome?* and "How - lasting are the effects*of his politfici- 

zation?"™ (Dennis,. ‘1973, p. 411). 7 oe | 
oo . . . We have, already teokes at some o£ the wedearen: which” 

| | _ investigates the long-tern effects of early political: learn 
ing. While some eviddnee’ suggeste that basic. political ori-.. 
Bhi - entations are formed ‘early din life. (as suggested by Hess and: | 
“Torney, 1965), usually between the ages Of 3 ana 13, and per : 
sist throughout the life cycle, EnSEe are also ‘some “studies 
: . Pe . @ ; . ; 


ie © a 


. ms Sy 2 we 


es 


ole 


| er political ‘system: and in that cohtext it influences: nais 


which . eéntraaict , these ftlainge (ester Jennings & Niet, ~ 


1974) SS _ cee : ar 


° 


“The Bennitgton College research, avclassic study, in’ this. 


.. 


"te 


19677 for an initial, condensed version, see Newcomb, 19 


area, “wad ao done: on -aMongitudihat basis (Newcomb et mes 
a 
When the: nitial study was conducted over 4 consecutive! aca- 


. ment of Bennington College’ hada strong impact: on. the stu- 


dents. Newcomb . found “that, juniors ‘and seniors were on the: “ 


- average ‘markedly - less conservative than freshrien_ in "attitude 


| toward many public issues er the day" (Newcomb, 1963, Pe 5). 


~ 


this trend: was confirtied in ‘a follow-up study. of phe same: 


- denjc years, 1935- 37, it was found that the liberal ‘environ= oe 


individuals, over 3-. and. aryear periods. fhe individual stud-- 


me "Lew "showed: that at: Bennington. nonmconsérvatisn. WAS . rather | 


4 


closely - associated with being respected ‘by” éther students, 


with participation in college activities, a and with personal - 


involvenent in ‘the College: as an ingti tution" (pe. 5)% When - 
Mein 


_ the same students were tested 20 years later: it was “found - 


ing their college years wpnain relatively non-conservative" 


Ap. 5). “The lasting jiberal effect of college has also pect. 


_confirmed by. other studies. (Etzioni, 1978) Natukally,* in 


« 


pall of these studies the coliege is. a microcosm of the latg- oe 


° 


> . 


vidual political beliefs and actions. | _ ; 
(ae, oe ne 


7 me, : . = 42 roam) 9. , 


that. the "ingividuals who’ had become less conservative dur- 


Ce ee 
| ee = phis: ‘arg dente pritarily with’ the forces: impinging’ on oer 
ee and pelbing to gene Andivgauals’y no, become. political, scene 
ye = 5 ists, professionals, or menbers of any governing, elites Re” 


have already “made reference to ‘some - of ‘tne work , done: on etus 


dent, activiem,. a ‘wor awide phenomenon in: oe 19608 and early 


i ee : ° ~ a708. ap oi ; 
Gea & * # | a te 
ao a with regard to ‘the political ‘socialization of elites, a See 

fry oe ge there isa ‘substantial literature. (£rom Plato to. Mosca, Be Se 


* pareto, and Lloyd Warner) which attends ‘to: leadership re- oe or 
cruitment and training. ‘Keller: (1963), Warner, van Ripery 


Pou: © Martin, and collins (1963), Matthews (1984) Kazamias and he 
. | we re 
 Meeetaiae: (1965);. Frey 41365), B Bottonore (1966), ‘and wit wh 


é 
ws : . er 7 


coca Kingon (1969). are among . those who have conducted studies eo 


s 


or interpreted available data which establish the pattern 7 
of elite selection. | - § 


In summa izing many of these findings, Massialas'stated " 


- — the following aug a recent article: | 


The review of various works © ‘in. this section of the 
article. points to several. conclusions and = generaliza- _ 
tions. First ‘of 411,. education emerges as a very im- 
-portant, if not: the. most: important, factar in politi-| 
- - cal selection, recruitment, and training. Depending _ 

, °. on the society, such factors as social status, Sex, 
oh ‘ age, and ethnicity’ ao play'a role. But the: quantity 

an ee “* - and quality gf an individual's education also deter- 

oe. . 3 mines' to ac nsiderable degree his/her ascendancy. in- a 
7a ease . to elite positions. .In many cases, however, because 

12 ee ee of the interrelationship, bg tween ‘certain social fac-. 
ne tors, especially between social class and.education, . /. 
it is very: difficult to identify ont ‘one as being i .f | 


Pe le a = o- 


ERIC. oY. 
my 


Joe  the'most important. In the countries where émpiri- | Nae Res 
a Oe eee cal studies are available, the following attributes ig Ko Gf 
eS oa _ J. gharacterize political leaders: (a) university edu- 
‘Cg cation and’ (b). specialization in a legal profession... a 
ee ee To. these attributes. are often added such qualifica- : 
>... ddons.as Knowledge of foreign: languages, pypblica~ 4 
tions, -and ‘study abroad. . In:many instances (in the | ~ 
United Kingdom, for example), the schools which op~ 
2" erate as agents of political reerjitment and.train- 
. / >. ding, beginning with the primary. grades, cat be iden- © 
td fied without much difficulty. In ‘such instances —. 
oo. "."¢ there isa whole system of feeder schools, ang upon. — 
wy. , admission intd the system one is assured of politi-’ . 
of eal elite status. When the school. system--from. the | 
> primary grades to the. university-~has a relatively... . 
~ ‘open. policy of, admissions, then:membership into the — 
politically influential circles is not restricted |. 
; - to the few. However, the system of external exane 
NC inations, the location.of the. school and its“ethnic | 
- gompositior,‘ the caliber of: the teachers, the qual= - 
“ity of ‘the school subjects. taught, -and..the overall 
school milieu may operate as constraining factors |. 
in the political mobility ‘of certain ‘segments of so- — 
-edety. Depending on the circumstances, the school . 
- cv». -:" may function either as a democratizing agent in po- . 
ver. Litdeal development; or as an.agené: in the hands of ;.. 
' a ‘eontrolling elite which attempts to perpetuate 
_ its position of power. © © 2). ees 
i aN _. . "Another: interesting observation that emerges :|— 
Pes 18 ~ | from the studies of the rofe jof education in polit- 
"Tsu. -°.. deal development is that, generally, the type of ed= | 
Ll? Ns yeational training of political: leaders,’ in and of ' 
es 4. ieself, does. not differentiate one country from an~ 
Ie Ne ther. It appears that both developed and“develop-. 
we: _— \ ing societies, with the exception of some totali-:. _ 
-  “ _ \ tarian systems, have individuals in political power "ee 
\who have: attained a university education and who | 


.wpecialized in the legal professions. That is, ‘the . 


sal ount and level .of education of political leaders .. 
_in\ developing societies is:very similar to that at-". => 
‘tained by leaders in developed.sociéties. ‘To ex- 


oh “4 
"| plain the differences in-these political systems it a 
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oe ome working definition of” citizen eaueation: Presented a 
by Research for Better Schools “(3B5) Aaee. Preface) appropri- °. 


ity. The: first part of this paper, addresses that aaa 


ization. and suggests. an alternative content framework which . 


ately includes: several specific aspects of ‘individual. capac. 


tee ee er ee ete tee orn eet a. ott ot ee rere 
’ 


pe a include ‘the: major aspects of this: definition, and would 


Mt 


Lacan of citizenship. — The second part. of. ‘the. ‘Paper comments , 


oe: formed by, an: “exananeeson of empirical work in the behavioral 


| colons aiaheeiite emcees: 


al 


7 . Framework for a Definition of Oieizen Education Content 


[ 
‘ "the majority of polteicat socialization studies in’ the 


agents of ‘socialization (school, whamily, media) ‘or have ‘made 


distinctions apong values, orientations, cognitions, and a 


wr 


ties. The focus: upon. sources or agents: (which I sometimes. 
refer to as the “who-done-it" ‘model ) stressep: the locus. of 


influence ‘rather than the process: of socialization. For psy~ 


vs 7° e 


chologists. and educators, the. process question is the re 


7 interesting one. Distinctions among" attitudes, values, ori- 


entations, and cognitions (similar to those made we the RBS 


Aefinition among knowledge, skills, and dispositions), how- 


“ever, aré sometimes problematic because many of children’ Ss 
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also make explicit the domestically and. globally oriented ag he 


on ‘those aspects of the working definition which could be in-. 


, 
\ 


apace have: chosen to organize’ their. research under: specific . 


Pee tae 


ated pits ‘Bf x intfantion' and: 5 Aasiinegey the use. of 


ae term. dispositions in. this definition | -deactibe what, 


pa iy, SOM others might gall. attitudes seems appropriate because , tt. tne fe 


Menocorran ap ortentation to behavide, not. a’ free-floating att ee 


ita 
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he “various other ‘typologies ‘of the’ content of citizen: aise foe 
"y es positions. have ‘been. proposed. Baston (1965) ‘@iatingyished © ate 
wai governnent a authority “x6gimes_ and political shina 


ty. Because it: is Linked to a. wide-ranging politigal-systems. 


theory». this. typology has many advantages. Nevertheless,’ pe ee, 
number of elements Have. been ‘left out. “Other: authors, have.. ‘ a ia 


i. fe made ‘implicit: typologies ag’ they have oxganized presentations 


on 


r empirical data. Hess and: Torney (1967) for examples | dis-” 


tinguished among attachnent to the nation, attachne it to the. 


soe 
ad 


strate~ 


“goverhment, regard ‘for the “compliance: ‘system,": an 
gies ‘for infJuencing ‘the. political system, (inetud ng porte 
| ~ “cal activity in general ‘and affiliation with political par-. 
| ties). -Connéll he in his. study of australian children, 
_ distinguished the following elements of conte bs the politi~. | be a 


<n order, party choice, ideology, and . .the « 7 obal polis. Jen- 


” se a 


: oe a ‘nings Waa Niemi (1974) organized their’ presentation Ob data 


on adolescents under the categories of political partieb,. - = 
’ 1%, 
“public issues, and citizenship roles, ‘The tendency in these 


/ | studies: of political socialization has been to Sly dala eae 
. eG : ao : ‘ é < 


i: - ie un “oh ie oe ‘ nid 
ee " Se 
1 Bes Sate 4 : | a | : 

‘ of concepts, whiokyare at. aitterent, levels. of abstrastion and | a 


pe which ’ can make no claim for completeness tn their description ioe 


oe of the content of citigen competence. To some extent this ds 


: aise. true of ne RBS definition. 7 _ - i af. or 


ALL the category veystens discussed. to this point cover. 2! 


“the domestic content of political Life *mich more. adequately. ’ 


oy ee Ver" : 


than. the global. or international content. The. indrbaaing 


_Anterdépendence and- i ne of pojitical life ‘are not. 


nt 


adequately reflected. i ee eee . re - = 7 on 
— . THe conceptual framework: presented. in Figure, 1-is an at-, 
| tempt ‘to. delineate the important: topics of. citizen. education ~ 


and their ramifications in. both. ithe doneutic and the global. 
: eae, There are four basic ‘dimensions of content - in this 


.. Frameworks (a) conception of: ,and sense. of belonging to a. 


political community: (b) awareness. of and att ‘tudes toward 


’ a oe 


socidl and political institutions, organizati S,. and au> 
thorities; (c) understanding of and support £ human rights; ee 
and (a). participatign in. politically, related af tivities. 
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“This multidimensional view of the major oreniins janpectey 


. closely resembles independent fers found a empirical : at- 


a a4 titude studiés (Torney, Oppenheim, &. Farnen, 1975). ‘Most : 


a - 
important, however ,: THeRe four dimensions can be applied. to" 7 
either the nnetonal<or the international political order and — 
: - oan e . & t 
Sas 58 65 eos, 
: re | . : ~ : - 
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political: groups (including pr Bis sianetioner ty ee ce eer ee on 
groups. and pluralistic: conflict ee a ae . is 26 a. « a a 


_ Human rights. Gndbratanding ‘of and support. ton Sliecatanalnes olf ‘and’ support for rights vine. * 
se, % . rights: guaranteed in national 2 ai. . Gluded in International - Declaration of Human © 
eonstitution . ‘’. ° 4. Rights and aes for their universal 
. i Sa i «  charactér. . _ _ a to 
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fembership- an a political “eonmanitys Evgaence! 
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Bi acy (1967) substantiites the “existghce: 
“ Ss 
i muppet and ‘love’ ‘for country ‘from an. early “age ee 


jis tet : 
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oe “this 
tes “ay °, ¢ 
a _ through, fongensual pressuremfroh many socialization: ipebchig, 


ppt to. b be inculyateg through patriotic’ ridhalg’ oni 


“ot ay ae” 


ange of children’ 'S “understanding “6¢t and ipyaiy to ‘a: ‘gtobal. 


. community (or. to the human comunity) ‘without regard for a 


gv 


“tional political boundaries, has been PishLigme any. asm, 


+ pambgiens about the relatidn’ ketween loyalty to the pat onee 


‘ e ® 6 2 aN 


. 
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and’ ‘theglobal conmuni ty remain uhexamined. in esearch, pow: 


a Le ever. _ For example ‘educators fassune that. there is a. ‘fixed 
an Ae an ae ; Toes . i 
Poel ‘famount ‘of loyalty which cah Be expended. either ing védentir a 


ns 


a station. with! one’ '§ own natign*Bp tm identification with,” a 
global “or. human cogmunity, This asqymption teade. to. pate 


a@tenpts~ “tov inéulcate nationalistic. feeling even, after ‘such ® 


iw - wu 


loyalty had: ‘been firmly’ established in 99% 8, of- the: preaauit if! 


eas _populition. “done. widespread’ finding that students. findvei 


fe Ne : 


mo aics. cldgses. boring and Fedundant may. | result in pace from. geo 
“d= ‘Ateration of Yelgeons learned: "ab earlier ages.) , ee 
: wh, : oo Ampang .. Hn ee 
_ * koe eaucpdis argue! wystingt international. education in 
r * jag 
- rad “the ini staken ‘be4 fefy,that: a will. weaken: national loyalty ¢/ , 
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“a8 rath that a person’ 8. sense of, community gan, be’ enhanced an 


| boring middle chilahooa, after dagntifigation with ‘tite - ar 


: 1: Srgapizations-and feelings about erie political. au 
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Many paychologiste, in. contrast, ‘woul argue, that GRE poten : 
tial for Loyalty and Adenti fication. eh community , is. not. a: 

i 
matter ‘of: expending a fixed quanti fy, of positive feeling but 


an ‘almost Limitless fashion by ayttecene group. niembéeshibe. > 


: t tonal political communi ty has | “taken place, the individual g." 
‘perspective can ve ‘enhanced ‘by ‘plating to ‘al diversity of 
‘ Conmah ities « {ineluding the “global ‘or: -humah cptnunity). 1 Re 
 geareh: such as that of Lambert and iamneticr$ | 967), which. 
will ‘be: discussed ‘tated With tegard to. ‘optipal. ‘periods. of... 
ysocialization,. indicates: that the years before age 14° may 


be especially Amportant in lestablishiig links to a world 


com unity. a 7 an. = Oo — — 
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Domestic wad: International political organizations . 


- 


“the coritent category in Figure 1 labeled “domestic. port" 


. ical organizations" has probably "Féceived ‘more “atention in: 


ches -research. Literature ‘on pottuncet socialization ‘than any 


‘other ‘cafesory.: All’ the. early political: socialization stud-- 
ies placed theéx émphagis on the. child's -conception of po}Ltt~ 
Hori.ttes « ‘The tendeticy for young children to personify gov- 
“ernnént. may “be traced in part. to a tendency to be concrete 
(cognitive “basis for. personalization) and in part to their. 


‘transfer of. what’ they RaSe about authority systems which are 
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been found in other countries. In Connell's (1971) \interview.- 
, study of Australian: children,. both personal figures in that. a 
_goversinent! and the U.S. Pragident w@fe" found to be important. 3. 
“to children. In addition, as | : - 


task pool: 


<The American child begins to see the role qualities of 
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sources of personalization# 7° Fo a 


thy child -to, believe that political history. revolves 
around extraordinary personages. This: socialization = © 


“OH 


do, and’ draw more or less randomly ‘from it: to: answer. - 


the interviewer.'s: questions about any particular one. 


No distinction is made between levé} of government, be-- 


tween executive:and legislative, or between ceremonial 


positions and. positions of real power....sBecause t 


children. have little conception of" political. struct re, - 
they cannot readily see. the boundaries of politicighs’ .. 


~ 


spheres of activities. This produces what, from an’ 
adult standpoint, seems a general over-estimation of 


the. power of political figures. (Connell, 1971, pp. - 


27-28) 


, 


~the President as more important than his personal qudlities 


. during, the period between 8 and 12 and begins to transfer 


. Bpome -6f his respect’ for 


institutionalized conception of th 


government (Hess & Tor= 


+ 


q 
ney, 1967).- Although the level of positive feeling for the 
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ernment Be ONGEGES and'a more _: 
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elman also speptlates about the xefatively dirket (6 
os Many elementary ‘school teachers: and pipents hocurage @ 7 | “a 
oa «process caters to: the child's natural tendency to per=- > 


sonalize complex social and political forces.. (Merele 0S 
~man; 1971,. pe 64) eae: ae ae ro, s ie. a te i i 


This tendency to personalize politital authority has also a 


rfnell introduced the idea of the 


Children -have a’ pool of idgas about what. public ‘figures 
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| “President: was nigher: when Kennedy wads in office. than’ it has” 
ef | - been. in: ‘MOLE . recent years, : the. piocess of shifting From per 
a ‘gonal to role concepts is similar. In fact, punmary of re~ 
“search, on post-Watergate attitudes | of children’ suggests, age 
ro ca “erends which are very similar to” earlier, periods. (Pawson, ~ 
ne . vd Prewitt, & ‘Dawson, 1977).° ; ie | . | . | : 
| i ° children are much less, 5 feniliar with international and. 
eee ; transnational organs ae sone: than ‘they’ are with domestic’ po- . 
ne | litical organizations. This may: be, in part, because ‘there | 
: are no visible personal representatives for. most, internation | 
al organizations, because many adults ‘Gineluaing teachers) 
“have. little information, and because school texts make only” 
passing reference: to the UN and fail . to mention other. inter 
ne national and transnational “organizations at all. ‘There ‘is 7 Fr 
also a paucityt of research on children’ 's) knowledge and aware 
ness of international organizations, with the exception of 4 
few studies of attitydes toward, the UN (see ‘review of these 
in ch. 6, Buérgenthal & “Torney ,, 1976, a and eos report of a fa 
survey of the attitudes to the UN of young people in nine nan" | 


e 


? é ' : * 


tions in Torney, 1977.) ° & 


‘Domestic and international fhuman Rights 
It is iromit that political-socialization. researchers 


have paid a great deal.of attention to (eguen, et authority, 
f \ political organization,-and political partisanship, while. 


many of those who have studied conceptions of civil and 


re) . a mo, hy 2 ? 
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political rignte have done thede work in Asolation  (Remners 


a. Franklin, 1963). The domestic issues stualéa’ have generals 


ly been the right, ta VOLE r Lini tations’ of. citizen expression oe n 


- 


' of ‘opinion, ‘and agtitudes. ‘soward: racial. equality. With the _ 


- poasible exception of. the work of Gallatin and Adelson, it _ 


“is only. in “the pape 5 to hq. QEers that ‘domestic rights have 


«* 


~ 


. been. investigated (see Zellman & ‘Sears; 1971). ‘Typicallyg 
‘only one’ group of riante is considered ata time. Fow exam- 


ple, there will be a eae related to domestic civil rights an 


° 


and, pacial equality ‘or to rights of women in politics and. so~ - 


ciety. ' The IEA investigated several dimensions of support 


4 


: for democratic rights. and values. ‘(in relation to the domes- | 


© 


tic political system) and found ‘that intergroup tolerance: 


and. eivil’ libefties, women ' = rights, and support for equal~. 


ity clustered to form a similar and relatively unified di- 


‘mension in each of. nine countries (Torney et al., 1975). 


The lack of an ie seated research peegram is still 


more ile one if one searches for studies ‘of young people” S 


. attitudes toward fuser rights defined in relation to inter~ 


national documents such as gia Undue: a1 Declaration of Human 


Rights. 


Although: there are not many empirical. studies of young 


‘people's grasp of either domestic or international human.- 


rights, it is clear that the political education process 


in the United States places considerably more emphasis on. 


. 7 : 4 


oo 


dbnesticaliy guaranteed rights than on “international. human: 


“rights. ana it. appears that, this. ‘may actually contribute: 


-. £0 as certain nationzcenkered pérspective about. rights, in . 


a 
e 
‘i , 


_ this country. Aierican childrems ‘first classroom ‘expo- 


sure to discussion of fiuman rights is” almost certain to, ‘be. 


in. connection with the U. 8. constitution and the Bill of} 


Rights. An attempt is often made. to indicate the: personal 


relevance of these. docunerits, by ‘discussing examples of. fie. , 


. children'S own exercise of rights--goin to the church tof 7 
g 


: their’ choice, reading the newspaper of their choice. “the 


‘stress ‘placed pon donestic guarantées ‘of human rights and 


the use ‘of examples. drawn: almost’ exclusively from the U.S. 


: recognized. “0 


Constitution lead many young people to believe that. the | 
unitea States, is the only country \ where each rights ee 
The recent emphasis upon internationally defined human 
rights as a capneroeene ee American foreign policy has nat 
as yet stimulBted either a focus upon documents such as he 
Universal Declaration of Human Rights | OF conprehensive em- 
pitical studies of the universality which exists in concep 


tions of basic human righté among all of che peoples of the 


Gallatin's (1976) report of a cross-hational study of 
300 young people “in America, Great Britain, and the Federal 


Republic of Germany was intended primarily as a comparative 


ae ae 
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 stuay-0 of coneéptions: ‘of donestic ‘civil “‘ridhts. “these stu- —* 
, Y ft a 
dents were asked | in- ‘an: interview to. iitagiie ‘thatt a “thougand 
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“people who. were avgadeiotioa with their ‘government had’ nova 


éd to. a Pacific ‘island, where | they’ were confronted with arn. 


ious politigal ane. social, problens. There Ww 6 a striking 
oo f i 

increase with age in the tendency to. “appea’ to pPinciple" 
.(to- be aware of the application of ideal norms to aie 


situations) and to conbider the balance between individual 


freedom and public’ welfare in. ‘the Process. of resolving dis- —- 


“ing. of the inpoeeange of weigh ing. the. rights of. the: individ— 


ual’ against ‘the needs of society as a whole. 


_ Some: cross-national differences aid appear in these’ dats, 
with Amex ican students expressing a particularly strong con- - 


cern for individual civil, liberties; Gallatin attributed this 


to. formal instruction in the U. S, Constitution ‘ane Bill of 


Rights. “the ‘British adolescents, on the éther hand, were fe 


pecially pragmatic in their REeponses The Germans, in con- 


trast to the ae i groups, had:, . , 
' an intriguingly mixed: approach to the concept of 
rights, the unquestioning acceptance. of certain 
policies, the disregard for personal freedom: in 
a contrete situation, and. yet the surprisingly 
strong ingistence of legal protection for indi- 
idual freedom. tea biete na, 1976, PP. 321-322) 


Gallatin)p conclusion docunefts ~ taxtatence: of certain 


commgn elements of concern for individual rights in all these 
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As interesting’ as-are the. groas-cultural digferences, P| 


the: developmental dif ferences. appeared on: the. whole; 
to be more impressive. .,.Older : ‘subjects : from all; 
‘three countries .demonstrated far more understand-_ 


8 tg’ of .the concept and commitment tothe. ideal than | 


~ did. younger subjects,..,Whatever the differences,” 
’ these three nations share, at least. Jn recent his-.': 


. tory, a common ‘political philosophy“(which) 31 ipu=g a 


lates that rulers. serve the ruled and that th “gov 
ernment is obligated ‘to furnish certain basic ser~ .. 
vices. fow. its citizens and ‘grant them a set ‘Of in- 

alienable rights. (Gallatin, 1976,. Pp 323), 


‘Bloom, (1977), who studied ‘groups. of university stiidents, 


independent dimensions: social principledness (readiness. to 


. » 


tions of decisions). 


“if 


: also stressed the similarity’ of gonceptions of rights in Hong a 


7 Kong, France, and the, United States. He: found —_ relatively - 


differentiate between. a conventional . ‘and a personal: standard >. 
-.O€. mona tthy. in making. sociopolitical decisigns) a and. social a 


me hunannefs pects to. grant priority to the naman implica 


“Further investigation is. needed. of universal “conceptions 


of ‘human rights in Western and non-Western societies, start- 
_ ing with the most basic human rights, such as. the. eo to 
life and the tight not to be torthred. This research should 


include children of elementary school ages. If citizens are 


to understand the implications of government policy domesti- 


cally an@: internationally, an understanding of both domesti-- 


gally and internationally guaranteed human rights is essen- 


tial. Ce: ‘ ; 
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i Domestic and International poritteal 


“participation Skills 


‘The fourth dimension ‘dn Figure 1 is. in. one sense. a cals 


‘ mination of ‘the other threes. - Participation builds ‘communi 


‘oie is frequently channeled through*or Limited by ‘political 


organizations, and is. often a conscious exercise of rights. 


ts in: fact, the right: ee; peaceful assembly . and. association and’ 


the tight “to take ‘part in the. government. of one! S country are 


explicitly. ‘guaranteed in -the ee dale Declaration of Human 


Rights (articles: 10 and. 21). 


XN 


Research by Brookes and Sigel (Note: 1) “suggests that im- 
‘ages Of. the performance of government TAstreut lone: and polit~ 
ical participation are closely tied. Participation is often 
_ geen by porpesce: scientists as. the most important element of | 


“citizenship in. a. democracy , skills required for effective 


participation are, of great importance in all. definitions of 


citizenship. Motivation to actually utilize one’ "s- skills in * 


participating is also vital... 7 . 


An important source fgr ieereat. in exercising. sien 
‘akiiie may “be the experience of being an originator of “ace | 


tions whose results are visible. DeCharms (1971) describes 


a program in waren children. learn to label. behavior of which 


_ they are "the! origin" and behavior in which: weed feel like 


"pawns." . ane: origin behavior may: be. a: precursor’ of a.sense 
of competence in exercising: political-participation skills. 


For example, much of, children's fascination with machinery 


a | . 
: a é . - 


; 6 


ae < we 


¥ 


Ps saeiguise pushbutton machines, autonobiles"is ‘that’ ees 
‘they. can. see: individual efforts, magnified by the use ‘of | . 


. the machine, and thus. they. feel like an: origin. res 


in school, also" make ‘this: points 


2 mo te ca eh Re . on ct aa we : : a, oP 8 so . 
a F ‘ ’ » ‘ bere anaes ats = 4 we oe 
. ¢ 4 aes . 5 a aus F ar ie aot Geet as Mee he : eee deny 
: te 7 7 7 U fs ‘ : . ‘ 4, 84 
: . ‘ esis , . Fi tig tae Pan . wt . Sas gag : H 
or ee oe ee ws oe . ge , ERR ee A 
i . the , hs . , 2? pee ; “ : 


guidelines, which: stress the active mode of participation 


~All other. things being equal, one re is more | 
- worthwhile than another if it permits pecan: ae 
make informed choices in. carrying out the activity -. 
‘and to reflect on ‘the consequences: of their choices | 
“yeeif it assigns students active roles ‘in the learn--~ 
ing situation. rather than passive ones,..if -it in- | 
‘volves children with real objects rather than pic. . . 
tures, models, or. narrative accounts. (Raths,. aul ae goa) | oR 
PP. 7W1i- Bud, | ye 
Those who have done research on, political participation 
have, for the aioet part, failed to distinguish between in- | jo 
terest and skills related to domestic political concerns and. a fe 
‘those related to, international issues. “Many aspects of egu- 
cational pEogean? designed to’ increase the sense of partici-. 
pation competence are similar. There are—some—importatit-rea-—--———- 
sons for making the distinction,. however. — (1977) has - 
‘identified a tendency for Americans to pelieve\erroneously 
that the only major sources of transnational activity ane -_ 
"foreign-policy experts, whens in fact, the everyday petite i 
ties of citizens involve them in such activities. ' 
The low, level of awareness and information which See 
can students possess concerning international organization 
and the enon protection of Ruan rights ea it 


more difficult to equip them for suitable activity in n the 


. ane eee ae : ie " - % “ae — a oe : } fee, ee . 
Gs eae J a a . oF ai ee 
uf pre f . - Pe ; ; f se | a ar a 
one e i : : Oe : F ‘ ' : ae ' eo : . a 
} \ if . ; ; . : Piha : w f : 4 ‘ gt v 
ae : ; ws 7 . ae ain oe ¢ bi : , _ a t & “ 
Cg ha ek a ge ee -} . ~ 8 -_ i ae ; eer ae od 
a ‘global arene. For example, ie children nothing! of. ee 
Wd Fe _ -whesco! 8 activities. to improve. education’ “hy: developing, pout 
a _ | tries, nowican “they see “appropriate kinda of. partitipation,. Be Os 
ee ‘| 


“in these. activities, judge the U. 8. governhen t's partidh-, , ss ee 
pation in “them, or see how local commanity: groubs. night be 


involved? , If young: children believe, thats only the ‘United | 
: States protects the-right of peaceful. assenply ana ae Z 
“bation, how can they | work ‘with a ee ee 
ia. eee, . International, . which, seeks freedom coi fe Bas wh a 
! | “ak imprisoned for nen i ont 


ar 


the following sections ; deaLing eerie and, ey : 
Yat prosocial or altruistic bana eo a8 ro = ‘ j 


a ae 
y se 


The fajority « of attention. oe both political eduigators i ee ced 
FO Ny i Ra a a, ae 


=" "and political-sicialigdtion researchers’ has been directed’ “ 

to the ‘categories in Figure. a which: deal: with domestic, po- - 3 , 
litical community, organizations, rights, and paxticipanion. a 

ae .. The same is true’ of’ the SUrEEHS RBS. definigion of citizen —_— t : 

7 7 education. “That is not to say that domestic citizenship 

is. unimportant, but only to point out the imporgance of : = s 

the global dimension. the. Framework presented in Figure | 

Ltt eee | has been peesen cd here in detail. +20 hat it might | serve 


Xo organize elements of ve Knowledge, skills, and disposi- 


aa tions "in the, RBS definition. i Fe 8, 


., 


Psycholo yical_ Research on Social Development? 


yn rhlthough no unifying theory ‘or conceptual ‘framework for. 
f ye OM ye 
Fed i fhe atlley, of. social devefopnent is upiversally accepted, 


m™ 


why NM 
oho Mh phere”nés, recently been a great ‘expansion | in esearch in. 


ne 


=a 


“f 
Rehese arena. “Were we que ider Studies related most. directly” 


ee ginne aspects me the. ‘RBS definition, while 


39 
Ves Da the, ’ a ie 


Re overlapping — jGergen and ‘ULIman' .S (1977) recent re~ : 


yt 


Witwe: hig) section includes aspects of | developnental psy- 
ee and ‘its basic concepts (including Piaget), a. brief: 
a review of: bipirical: studies of moral’ development, and a, gure 


“, Sas a 
‘vey of research on perspective-tak ing and social convention~ 


al concepts. - a second major -gection considers social learn- 
2a. a ings theory, especial ly as applied to the acquisition. of. coop 


erative and qitruistic behavior. 4 


, certain basic concepts of "developmental psychélogy ‘abit, Py 
have been the ‘focus of substantial ‘research, ‘have impoxtant}, oe 
F : ‘ - : oe i 


implications for defining citizen education. . there’ is. an ra we 
ne wy Ty 
_creasing focu upon what is called life- span developnetitals eh 
ek 
psychology--an_ ttempt to examine, thdée. processes Of change ‘ 
aa UN i 


‘8 f° ‘ 4 
t . ' a 


Asevera} pages of this. ‘section ‘earauted parts of a..chap- 
+) ter in a gpecial report ‘prepared for the U.S. Qffice’ of. Edu- 
cation (McCurley & Torney, Note 2). $jQThe author has built on 
‘the groundwork of that a ac in. addressing issues of the © 
». present paper. 


° . * ‘4 . a 


~ 


8, 


in perkonal ity: an and behavior. which extend | throughout nines 


“In: the past. 10° years ip hag\ becone: increasingly. clear that 
many. ¢ changes ‘take place, in. young adulthood, ‘middle: age, and ~ 
: old age which, although not tied ‘to. physiological x maturation, 
| are nevertheless developnental in character. " Becauge citizen: 
education extends across ‘the life: span, . it is important #lso 
to consider psychological ‘research: in: ‘this: framework; - . 

-pfere- is als’ an. increasing understanding of the cumtla~ : 
‘ ‘aive nature of development and. its basic continuity. What 
is teamed by- a child or adolescent at the age of 12 or 14 

“agbuilas upon the attitud lis, ‘dispositions acquired’ © 

i; vane years... A person of 25 whi. finds hinself/hersel£ 
4 | Geet in. political | issues does. not begin acquiring skills 


of advocacy at. that. point. In the opinion of. Searing (1973) 


too mich socialization research hae made the see of 


“a thie. “ nithough ost -— 5 that these attitudes do 
igs MUkch ta 


FOr determine later opinions, the 
: eg 


‘ 
not conigletely Beerued 
ie, 
Pi pringiples < of cumulation and continuity are an important ba- 
ph 


e. 
v 


Vat 
; tee sib for understanding psychological development .; in citizen~ 


Pe aoe throughout the life span. ; 


‘ 
eo 4 


A recent sumley of life-span developmental psychology de-~ 
scribed the objectives of deye lopmental. psychology as “the. 
Wesaripeion, explanation, and modification (optimization) 


ae intraindividual change in behavior and-- interindividual 
or a Fi : . 8 ts . : : 80. 
| a | 72 

“gies 17 oe * =» 3 


“potential: of a. , developmental psychology. for ‘optimizing: devel-. <a oe 


"! yelopmental psychologists | toward issues ‘smportant in. citizen. 


. “-national,_ or international level. i ar ea a 


|. al ftergnces in such change. across ‘the ‘dite’ apan™. (pal: es;: | 
| Reese, &" Nesselroade,, 197). Description’ and geplanation’, Peat 


have. long been. thought of as ‘functions Of psychology. the) ce 


<¢-opment sthereby is a. thrust which: orients the interésts ‘of der 


+48 also true that the psychologist" 's aim of: optimizing Gevel~ oe 


a aaa can be furthered by changes ‘in social institutions; 


ticipation « or strengthen. a sense © ‘of community at the local, 


1 w \ 


education. “Et is: not ‘only that those designing citizen eas 


cation programs ‘can. benefit from. psychological research? at - ee 


ce 


v 
- . 


‘such as those which heighten opportunities for! citizen par> 


‘» 


tn the life-span approach |to ‘developnenta aversion, 

great stress js placed upon understanding’ how intraindivid- ‘ 
val change | and interindividual differences are nodi fied by - _ a a 
the social context of different historical periods. '. Much | | 
of the Baltes et al. (1977) book is devoted to a. description 
of ‘me thods ‘of assessing ese historical. or cohort effects. 
_Nesselroade ‘ang Baltes (1974) investigated the” relation- 

ship between ontogenetic (or individual) and sociocujtural - | ‘a 


(or historical) change ih adolescent personality and ability A - 


Their reasoning was as Eee > es aga 
—_ Earlier, ‘developmental geeaaren:: was assumed to pro- an 
vide...relatively robust information on ontogenetic 

patterns that could, be generalized to subsequent 
ae J? ry ; . 4 
i 


_ pdéeadess . “present! “quitural:- ‘change, Roegvek. rok ee i eee 
‘ péar's g& fapid and. pervasive in its. effects that\+ a : 


ae | from’ "one~shot" ‘crogs.. sectional: or longi 
eps studies are threatened with obsolescence 


. befoPe they can be. marketed for the scientific. eo ™ Cae 
sconsuner.™ * (Nesselroade. & paltes, 1974, Be. 1). z a Stig? 
ae oO or : . ‘ Ce 


‘These authote ised ds sequence ‘Of. 2-year aoggl tua nd 


gtudies: -gonducted in at, AT and 1972 with 


Ay 800013. to 18-yedr-olds drawn at random ‘from, 


--ginia high; schools. ‘Their. conclusion was that ‘there wasta : 


a . 


substantial change betwéen 1970. and 1972 which could more. 7 A. 
‘appropriately. be attributed to sociocultural ‘ghange than . “is 


ae 
e a eee , .% 
G L 


P idd vienin-inaiviaual (ontogenetic) dévelopmental thao a 1 ng , 


"In, patticular, | there, ‘were decreasds ‘in- achievement, in. gum 


° " x . 0 


a 


_ per-ego strength, and, in socioenotional maturity in: these ra ie gees 


v . | . hs 
. ‘bthgents as well. as ‘an. Nincreasein. ingebandiMe. the inves~- ee | 


“te - 


‘igatork gonclyded | that ‘these changes “reflected changes in. . 


ee Sm 


| 


the gogial . context: a <b, “ap oS ao a ane _ 


‘ he eaitiral- ~context for: the 1970=72 period was such | 
that youth ‘had a tendengy to occupy itseif. with eth-° 
ical, moral ahd politigal issues rather than with an- . - 
“orientation toward eggnitive achieveffent.. Fur ther- . pore 
“More | ‘vétr ioug public opinidn , polls .reported a gradual . - 
decline’ in respect and’, ¢onf idence ‘for’ public’ and edu-_ ; 

*‘cational’ leaderghip. ° (Nés@elroade & Baltes,” 1974, y : Le 
Re a) poe ok. . a4 r ; ‘ 2 oe 


- ie oo 


-Cohort effects. and geasprdis 96. the: social context are. impr 


“+ #ant to. the design of studies Sf social deve lopment Af. EL”, 


i ams 


“ iY Rs ; ra oo a ‘ 
“ings: are: to. wemain valid ove wine. oe , — oo ak 8 ant re 
oe . ad = e 7 +t oe 
“there is also a body” of ‘research’ "on cognitive’ development. 
+ ° 
ry which may | be yaeneo as’ ‘somewhat less ee te ae influence 
»* , ‘ vie : 


anon ’ mits 
' . rae i . Ce 
. “ ‘ ml , 


a a mae ee ee eae ee gh eee ee ie ree ee 
a ‘ae | oo Se wa, rae be 
oo re ee es a ee con 
oo geh * ; : : oe . ee ™ ae ‘oe ‘ ne _ 3 he . 7 ar : a . te 
he , of changes in. | docial, cand cultural context. than is. personality: . 
o- 4 ee ; Cap ag 
i developaent, © ci, Oe a ee a, ae 
ag eae ‘EnBse who have. oe about | itizen ) eauieat io ane polit © ee 
rae i nit oBoialization ip't past! haj je ‘frequently. nite reference ° ars 
i * « Negi / vid 
to the importance of cognitive de e lopment: of. ysiing petoter gy 
‘ x a ‘oa 
= “thi: Aney hate: conbiaered this developinent: jn’ ‘Glativeny pene | ae . 
- 9% : " ‘u ay eDeid : . 24 
. pe eval terms. "For ‘example, coynttine:dnintur ef ‘Apeluences | the oe 
Ya 3 ~ , & og - 
ee a of, political ‘information: ae. ee a kr ee ae 
i eS “se * ° “chibldyen de " Siapiy cepboduciy che coaiiSications 
te _ | s., that ‘reath them from.the adult world. They work 
ee a them over, detach them from gheir driginal contekts, 
. « #. , /.+ and assimilate them to a general conceptionof what , 
© ON ge wt the government - ts about. (Conneftl, 1971, Be 27- 28). | 
= ; “assimilation, of. new -ifforina tion ko existing “schemas accounts | 
by Wetec: ‘ ; , e « ty . 
a for much of what, seems strange, about chi'laven' Ss conceptions 
fh, a fe ; : o MMW . : 
wor citjzenship ins mtutions. ”* ' . eget | 
‘ . : % . . ° : a 
¢ oe - » “Most. ‘psychologist ‘who compare: older ee younger chigaren mf 
a 4 Tate . 7 Pi 
marae: that, there ig a ‘movement yon. a Nesey to a greater de- > " 
° 4. —_ ‘gree of organization in. thein .thought. Connell ' S aeserior ion 
. O eo. . ’ = . _ Per a ‘ ; . ee . 
am, ) ‘isa good example: » coe \- oe ye 2 
0 % * ; . . “ . 
. me “Nationality apart,’ political consciousness at these E : 
A 28 * 4 . ages (5 and 6) isa coklection of "scraps of infor- | 
ok a. mation, unrelated tio each‘ other.-a d~with ho special _ @ 
es at . status to distinguish them from’ot bits. and pieces | a 
a vo. Of the world; there’ is no conception’ of politics.as a’ © 0 
et a at distinct sphere of activity. We may, Mote. khe’argu- © «= |: g 
ae Se ments (at. this intuitive stage) that leap so suddenly oe 
= aN _ from topic ‘to topic...the seizing on odq and: irrel~. ¥- # 
ea évant details, and the, apparently random juxtaposi-" - '.. 
. . , tions of details, the ‘repeited’ bending of reality to — 
_ oa the“demands of a momentary Stream of thought. More ra 
; () «generally, the punctate character, of ‘theyunderstand~ | , ‘ 
| — . ing of perttdee reflects the e 1fck, 0 of Bae dade 
ee re ys . * 
Yo, e. 
ae : “ 
t, 3 ; 
S a . 7 a” : ‘ 
a ae 
@ a . , . Pe 7 
EAC: oe Pe 
e os 


: a oe 
a i ee ee i ie ew ee 
"-  pawer in intuitive thought... these children lack a 
| concéption of political structure not because they . + 
‘lack. Sources of infdrmation about it, but because’ -. mA 


. “they: Lack the cognitive.equipment. to represent it. 


“Abode the age of 7, as.many psycholo ists have ob- 
‘served, there is.an important and r@latively sud~ 


“This chapde ig*gréat enough’ to mark off the period 
-which goés before it ag a distinct stage, a kind of 
prologue to politics... (Connell, 197.1, pp. 17418). 


Other authors: give ‘similar descriptionsr-~—- 
ag aa 3 ‘a meaty ee ee , : ane : - me 


". well-ws wore’.comprehensible. They have’ developed 
‘the cognitive skill&’ and motivatioh to pay attén= _— 
tion to, to d(anhf retain political knowl- 
edge.,..Moreover, thelPSgerceptions show a move- 
‘ment frdm personalism, parochialism, and concrete- 
ness toward greater impersonalism, aniversalism, ~ 
and abstractness, (Andrain, 1971, ‘p. 89.) oe 


Adelson and O'Neil (1966) aiso* point to the movement from . - 
, ; se i, fk : 7 Se , 
personalism to -ipersonaligm; from a present, concrete, spe~ 


entation; from a céncern with-one's own individual’ needs to 


agreater responsiveness to community needs. 
Developmental. themes have been used in a primar-. 


ily to aid in the formation of sequences: oft ihstructional. ma~, 
, terial to- insure that most children to whdm it is directed’ - 


1 i : \ : ; ; ; : : 
‘have appropriate cognitive structures for interpreting lt. «+ 


‘ a : ° . : : Nee Me eee oe ; 
Likewise, it is important to identify periods such as middle 


open, to new inform&tion. The assumptions children make about 
the social world, some of which are idiosyncratic and others 


' of which are especially characteristic of groupsfof different 
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den change in. the character: of childten's thinking. ana 


Older age ‘students find politics more salient as, vosas 


cific orientation to a more future, abstract, and general or- 


- childhood when change, is rapid..and when students appear to be 7 


nt rae EC i eee et El age re — = 
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 -ages, must be understood befére prograns and curricula which 
~ mesh: wity these. frames. of, xeference "can: ‘be. developed. the 


indiviadalNgno wishes to use information about developmental 


psychology. iM designing. programs ang in, evaluating their ef 


fectiveness, needs to strike a ‘balance between. two extremes: 


’ A 


(a) taking only the most’ general Statements which can, be, dem 


‘rived from. puch theories (e. gee that deve lopment proceeds oy 


from concrete. tio. abdtract) an® applying them, to eitizen® dus 


cation programs , ‘OY. (b). taking: a | speettic cognitive-dévelop: " oe 


mental program with Little} explicit citizenship content hop= 


ing that somehow good results ‘will.g neralize Erom it to ‘the. 


" spécific political realm. “rurther di cussion. and work should 


, be: directed ‘to ‘Specifying ne use af. sadyelopmental eoneenea 


in such a way hate reasonable positions iseh ice these’ {wo ex- 
tremes can be found. 
‘ 


For many years those who. might be eo)200 pure devetopnen- 
talists demonstrated Sy ooe penta G that true developmental | 
processes ¢ could be ‘neither shaped nor accelerated by training 
(Smedslund, 1961).. More: recently, however, several, curricula 


for early childhood education based on Piaget's: theory have 


been published (Rams. & DeVries, 1974), and Kohlberg has par- 


ticipated in extendive. at eempee to set up. ‘a "Just" communi ty 
‘$chool to Provide. the Kend of pxperiepces which he eapeeee: 
will accelerate. or opt Galse moral-stage development (some . 


) 
of this: work is reviewed in a subsequent section). For the 


oa 


r 


i 


| _citigen educator, the principle of optimization needs to be. - 


ee ee eet en em a cae prema gtnetmepe 
i bas 


- 


| .linked with specific programs of content} Rosénau's summary 
: : . ote he a ae) * : é 
( . - et 
of the interchange between environment nd conception is a 


ugeful ones. - 
Each individual's development of an understanding 

-. "of political phenomena will follow a fiatural pro- | 

: gression whose sequence and content will be dictat- 

ed by the experience that his interpersonal world — 

provides him as this experience is organized by 
his evalving cognitive capacities. - (Rosenau,. 1975, 
p. 174) - 3 


’ 


There are three important aspects to a citizen education © 


o 


program: (a) the cognitive capacities of those experiencing . 


° 


it, (b) the characteristics of the real politicalsinterpér— - 


sonal world, and (c) the kinds of experiences provided with 


*e 


‘the explicit intent of fostering learning. , The second com- 
‘ponent includes what is often called the hidden curriculum 
(which I refer to here as the. implicit curriculum) », inter- ar 


action with ‘peers, and the characteristics of the political 


a“ 


_world (e.g, existence of opportunities for Citizen partici- © ry. 


; pation). The balance-of these 


factors differs at different a 
levels. During childhood, cognitive change is very rapid, 
-, and the explicit @urriculum is likely to be concentrated in 


a few areas ‘such. as compliance and national loyalty. In ado- 

. € of ; 7 - 7 4 ag : 
lescence, cognitiye development is slower, and both explicit % 

w and implicit curriculum, as well as societal characteristics, 
“* Me i i ‘ ‘ : 


‘become important. 


/, a _ ‘The analysis of the balance between these factors is an 


- 4 
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cae oe io") eosetane’ aspect of the design of. prograns in citizen eau 

| se “gation. In addition to this general view of Fhe role of 
cognitive development. there’ are. ‘also, concepts’ from devel~ 

os opmental theories which are important for their ‘more. Ee: aa 
cific ePenrceys se to: processes ‘of. citizen’ education. A 
number of these come from the‘ Piagetian.conceptualization 


ae | 2 of the cognitive, development infants, children, and ado- 


t e 


lescents. 


oe An aUpORTanS aspect of the theory is the stage sonceuts = 
3 a" important. oct only to ‘Piaget’ $ theory but also ‘to Freud and’ 
Erikson: in ER: realm of personality development and to Koh1- a o 
berg in the area of cognitive-developmental approaches to. "4 
mone’ development arid sex-role development. Stage change 
or dev¢ lopment is def inedXin cognitive-developmental theory 
as directional, sequential, and qualitative transformations : 
in psychological structu ee The directibnal character of: A 
stages"refers to the belief that. ingividuals do not reverse | | 
their progression or regress: from a more advanced . to a less 
advanced form of; behavior. sequential change refers to. the 
btilief that Jit ise necessary to: proceed through stages | in 
an inyagiant order (withowt skipping any ) and to the belief , aM 
that higher stages integrate the. structures of lower Cesaesin 
>: * ( Qualitative change réfers to change in structure and form of ~... © 


response, not merely change in content. Although most’ stage 


theories have concentrated on the years” of childhood, aiet 


| deYelogmental stage: progression is. particularly ‘apparent, the 


existence of stage change ‘in adulthood ts also important: 


_ oe & 


Childhood interactional or structural stages can- 
not: be completely distinguished from maturational 
stages....Chronological ages and the ,pereditary. 
component of 1.Q. generate an index. Of maturation - 
+. swith which Piaget ‘stages are correl. ated . Until - | 
maturation is completed, presumably {n.‘adolescence, 
fhen, it is impossible to disentangle the role of 
* maturation in generating +s -stage change, Kon 
. berg, 1973, Ps 183) — | — 


. This discussion of ‘the existence of | stages in eal eHoed: 


highlights two problems with some interpretations of. Piaget! s 


“(and Kohlberg' a theor es: the.:tendency. to!focus on factors 


of biological maturation and to stress the agé boundaries 
which have Bech suggested for stages. The eaeence of the 
devebopme neat process, according to Piaget, is the iaveeaes 
tion between the child and the environment. Because of a 


combination’ of .biologital-maturation, and experiences which 
{ ‘ 


‘ - : ; 
the young child, has jnteracting with the physical ‘environ 


ment, trying out mente? schema and ees those whith’ 


are inadequate, sbece development ye rapid during chi yahood . 


- But ‘the essential part - the developmental PRocess: is ,fhe 


interaction of the internal and fhe external, . unliké simple ~ 


" motoric Schnee venenTe {such ; (Aas a baby turning Over) which are’ 


fakery to be determined prsmarity by physiological maturity. 


and which can therefore be eos to ogcur- sometime: withine 


a relatively small range of months for normal babies; cogni- 


4 


tive development depends ‘on this mend soe of maturation and” 


. . : ae ao a : 3 ne ae [ rn : : ‘ a . ‘ 
a ee ee id sai ete cs caer ae as kas vest ton one eee erree tea na sneer 
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5 a a . . —— : < 
‘experience. can ‘this view, age e an “{ndex to which the ‘obr 
: ye 


server ties development. 


$ 
The age bounds placed on Piagetian dtages jndicate the 


‘sequence - of deve loppent (that formal operations appear after 


. concrete sORGrARTONG? for example) ; that. is to sayy” “these 


“age Sounds are not. intended to indicate something partic~ 
ular. about. being, 12 years old as contrasted with being 8 
SYears olds ‘ave ve-year-olds have more mature. neural ‘struce, 
ture than ‘bayear-olds; tpey also have had. more opportunities 
to use or structures and: ‘to experience Shere adequacies _ 


y 


and inadequacies. It is the recognition of the constantly 
shifting balance between assimilating new antormatron: to old. 
structures and accommodating structures to better utilize 
new experience that best identifies a developmental position 
(a's defined, by Piaget or Kohlberg) « - The peavicue BuCt aera 
from Kohlberg, points to the. fact ‘that ‘the whole process of 


ia development can ‘be much more clearly understood when 


a. 1ife-span perspective is adopted. If. stage Yevéiopment oc™ - 


ours eEtey maturatiopél changes have ceased, it can only be 


the. eroduce of environmental interaction. | , : 
It would be of limited usefulness to” ‘attempt to formulate 


a 


a stage sequence of citizen edugationgiee discussion of Tur- 


convention). But the overriding ideds encompassed by a Beade 


theory are important to the use sek concepts of development in 


a 81 a. 


o, Bq” - 7 


LST ee ae . 


“Yel! s. work in a later section for a stage sequence for social » 


£ 
. 
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.? citizen educations — “Perhaps programs dhould be evaluated 
with a view £0 the following: (ay the opportunities pravid- 
ed for the young: person: to try out developing structures on 
A 


“environmental realities, “(e) the rogran’ s focus ‘upon poten~. » 


tial qualitative changes, in: the structure of thought | rather 


. than merely quantitative enenge in amount of information, and 


iY { 


s of activities corresponding to 


v 


(ce) utilization of seque 


the seuential characteri 


‘ : 


ular characteristics of children of a given age (see further 


discussion of eaten eens at the conclusion of . 


a 


this seebion ls 7 — as 


‘ 


Although,it is probably true that the cOgnG ry ero ewe tees 


mental position tn general is dees ciseen for citizen educa-- 
. ot 


tion than the specifics of any one theory, it is neverthe~ 


less valid to consider some of Piaget's concepts (in addi- 


we 


“tion to stage) as they have relevance for citizen education. 


A schema, according to Piaget, is a éédnivive struéture which 


Aa 
represents, an organized mode of adapting to the environment. 


a 


sl nsorimotor , eve lopment in Heaney provides a simple exam- 


which gradually becomes refined and coordinates with other’ 
“schema te, producé more complex kinds of behavior. The only 


authors to make explicit: reference to schema in- the area of: 


political: socialization are Cooper (1965) and Connell (1971);.- 


i a - 
90) 


82 


cs of development and the partic- 


oe 


. . i am . + . . is ° : < 
i F : ee hal 7 3 a4 . 
( : 7 ¢ . Pearman “at! Rite ae ee Seseurre ris . ete ee Set so. eed ead? . Gals ciate me t 2d eae aed ets gamed OS: 


‘both. have described a schema of | conflict and ‘threat. . For ex~ 


amples, 


(children) “can and ‘do make sense of bheix ‘hieraa 
tion about war by assimilating it to the schema of 
conflict between goodies and baddies that they get 
in the television cartoons, stories: o£-eeps—and—rob=.. 
_bers....The threat schema has roots much earlier in | fad 
"life than any ideas about communism. — “petalls “about 
-Vietnam...are assimilated to the primitive, diffuse oe FS 
ars of early childhood. The. idea of an external © ae 
hreat: to the country thus becomes charged:-with... — 
fears of violent intrusion into the “nice and safe" 
places of the child' 3 own life. siconnel ty 1971, 
p. 102) —_ - 2 


A-child may incorporate new eierente yfthoot changing th 
‘schema (assimilation) or make alterations when new e‘lements.. 


no. Honger adequately fit he Present schema (accom dation). 


/ 
flexible than conce tL, which is thought of. as pelatively” 


fixed once it: has Reen achieved. The idea of a. schéma fo- 


* cuses on a child’ s own dxperience and ‘the day he/she builds :& 


. upon it. -The term “itself is a. bit ‘cumbersome: to. ‘honpsycholo- ee 


gists Becance of ‘its rather technical asade; but. it, has” cer-. 
tain advantages. Perhaps oe be useful to sptisider ‘the 
- child's schema’ of power, of JADE ECeE of rights, of partisan 
ship, for example.-— 


Piaget's (1951) concept of décalage is also, an important 


ee podi fier of cognitive-develophental, ‘theory. applied | ‘to the 
; sofia realm. A | though Lt may be useful to think of an ins 


e 


et dividual as bel 9; goiierally ehecaear ie 4 by Rape Seuaice. at 


‘a. given stage, he/she s will not _ neodssarily, be able to. = apply 


Crimeowa mere beet econ e tee 


' all ‘kinds of content. Tasks ditter in the extent to which 


einey ‘pestat aha inhibit or encour'age and: support the appli 
cation of an existing cognitive structure. . The concept of; 
' décalage is useful, therefore, in accounting for the fact 
ehae a suite is seldom at, the same gageloonental: stage. in. 
every area of ser eotnance: This helds: true even within. con-- 


crete tasks; for example, a child may be able to perform a 
: t : . t 
conservation task of weight before he/she can Conserve: vol- 


/ > ume of fluid. ‘ : 
e . j 
Décalage is even more pronounced in. the area under con- . 


sy, sideration here. To ‘expand this point: Stee 
. . Le Abstract thirking...emerges earlier in. science ‘than 
: - in. social studies betause children have more experi-. 
ence manipulating ideas about mass, time, and space 
wthan, about government, social interaction, and his- 
. “torical events. ee ated. in Andrainy | 19715 
pe 70). ees a 7 


Connell stresses “the vital impor tance of providing. the ‘child: 


8 


a. chance to manipulate the ‘envitonment. in order to accommo~ 


date schena. and- reduce décalaggs.. 
i Ri cee \ 
The children can exert no saeacen on ‘polities them- 
selves. Now a child learns about the physical world 
in. large measure by operating on it, by holding, ,bit- 
fan ing, and moving toys, by walking around a playground, 
> «= 4 squashing plasticine, by Grane eng a car engine. 


€ 


He’ nr, a" gbout ne ant inbte ‘edctal. a viccnect ‘also, 
‘in large m 


not ‘do this to his. political environment .'. -This: ‘means. 
that he cannot 4 est his political concéptions: against | 
the r@actions | ‘of their objects to his actiong,...50 »° 


a 


litical reality, and there 
‘nell, 1971, P. 22). 


In: many respects the Piagetian framework does not fit pre- 
. Oe es with the frameworks. and data. “gomngn ito citizen edu- 


cation: 


We are a long way indeed from the BacadiGi situation 
in Piaget's researches, the direct construction by the | 

. Ghéld of “interpretations of Kis environment’ independent 

of adults and their thought.’ Here (in political atti-~.. 
tudes)...the child' '§ basic task is to master certain 
forms “and realizations of adult. thought where the ma- 
terials for doing so arg: ‘manufactured and suppines: by 
adults. (Connell, 1971¢ p. 230) 


¢ 


There is one Piagetian concept of special anteuest to 


. on en education specialists becausé ‘of its’ wide-ranging - 


the child's political’ ‘thought is hot constrained : by oo 
ne SU, of gross. miscons » 
~~ ¢eption-and. implausible. myths. -is made- anagae Sipe F 


: asure, through the reactions of.others to ce 
his. own advances and. enterprises. But the child can- — ~ 


ieeiuene on social development. He describes youngér ee 


anen as characterized by perceptual centration (Piaget, 
1950); by this he means epee they are overwhelmed by one 
‘aspect of a perceptual situation (usually the most obvious 
Ga one) and are unable to focus on other or contradictory ones. 
This jis one of the reasons that young children are not ‘cap- 
. able of what pidge’ ‘calls eonserveeion when water is “poured 


from a long, tall glass into a Shont! fat one,. children per- 


** 


a. 


ceive that the sacar changes ‘because hey Focus ‘perceptu- 


ally on. only one dimension of the display--the- height of 


- be ‘“Gnporvant to. ‘identify the aspect of a situation which 


holds- “this. espécially. prominent, place for. a young perspn. 


‘ene: perspective or point ‘of view, ‘usually called: egocentrisn, | 


from iy own. 


‘role-taking ability. ..°. | _ _. 


my 


. . ie . : : 7 : on eS oo 4 . 
os & - a) ; \ 
: . . . 
‘ae ao a oa a 


water ‘in. the tall plas, for example. — 


explain some ‘facets of political, (nis)perceptions ‘and, it may 


wt 


The child's inability: to view a. situation trom mores than 


4 


is closely related to centration. BIAGES: s oa investiga 
tions. concentrated ‘on children! °. ability to view ‘a perceptu- 


al a a as it appears to Someone ina position different — 


a 
° 
7+ 


‘Ceftratiion may also!" 


“More recent, fesearch has- concentrated on, the . 


child! Ss ability to take a. nonegocen#ic poink of view regard. 


ing a COGRLEANE: or social situatiign . There has been a great. 


‘deal of ‘eeeene research on CUETO ren Ss perspect ive- taking and 


+, ’ 


b 


Among the major work is that of Flavell (Flavegl, Botkin, 


Fry, Wright, & sadvis, 1968). _He states that when a child 


fails - nake. the perspective he another individhar ? in a' 


situation calling for it, any ‘or several of: four different 


reasons may ee the ees child may have been 


: 


(a) unaware of the existende of a different Parepectiver 


(b) unaware that the situation at hand requires that a dif- 


ferent. perspective be taken; (c) unabre., to maintain an ade~- 
t A 


quate aaaben 4 of the other’ ‘8 parspective and to inn 
hibit his/her own perspective; or: (4), unable’. to use the , in= - 


formation to. modity a subsequent behavior. 


eri tte et 


=a ca oo 
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‘ at 


‘ 
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a : : ea 


a ef dea Micweneacs. py eae 


a 25 hare om 
a y to piavelly “the: Y Eess component, ‘avapeness of: 
Sia ie we 


as existencé at other’ -perapect veg ‘ome Hea ‘aurina|| 


‘ ‘ehitdhooa and rdfers, simply . Q: the: awareness’ bee 


. ane. anokher inaidsaved may. appliehen ‘ohest er, events 
, a = ae eee ae a aS ce A\ cms re N a . i, Me 
P, ue a ee ae 7 oe - ae peo oe 
wit regaré to the: second (component, need; £044 
_ © A \: cee ar ae vet hs we 
| Betspectiver the ‘chit is.avadé ‘that. aiteerent peor > \hé ve 


yt of, | a) \ wh an * 


‘aifterent: perspectives, bat, he/she is! ‘nok lable: oO . Aden gity, NC: 
. “ a { w\, 
_ \sitpations) which require “that. another: ‘perspective 6 be. taken. © 


a 
ain pvidence, fpr charade in: ‘ent ‘component can “ke drawn from 


\ 


a studies: on” ferential. communication, ‘where ae has" = been | a 
“Bhown tha i Volder chila becomes increasingly -aware of}, 


J the necéssi@y of attending tothe characteristics 08 hiss 


‘ is 
s _t 


Wier audience whén ‘communicating (clucksbetgy Krausty é ‘Hig: 
“gins, 19753 ‘Glucksberg, Keays, ‘& Weisberg, 1966). ‘ror. er 
ample, an. older: ‘ehild “who ‘must speak to alnormal adult lis- 


cence ‘and -to one ,who has been blindfoldedt ‘fashions. aiftert 


ént messages for them. - oe 7 Y. = 
a «€ ‘ 


“The situation of contrasting audiences - ‘is. similar to what . 


faced by. the pilingual child. Encounters with *contrasting" 


- 


audiences: tees with individuals who. speak different lane. oy 


guages ) require that ‘the child be ‘aware Of the particular 
oh 
language to he used, ‘in the situation. Since, ecognit ion * ‘of 
i ae ¢€ . a4 «8 he 
the appropriate language is crucial for effective, ‘gomminicay 


sf 


‘tion, it car be apedyiated | that, the, piLingual hind, Mey, 18 


lt ' et ae ei a ry oe | _ onl ye RE? foie el rae Oe ae. BENS a oe a I | ae ee 1 7 int? 
F ee cy ry 5S, june = 4 f ae ee > oe i eh ae a wi 
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ge fol forced. to’ agua | ‘this ski earlier ‘than. the ‘monolingual oe 
ee olird. as “atudy by “Gendeace; Tucket,' and: “tainbed e. yy downy ae 
ay Ae ‘tact, ‘suggest that bilingtial children’ “are nore. gensitive m4 se 
ae to the ‘conmugicat ion needs “of a blindfolded Listener than are 
fe monolingual- ‘chitdren. ‘Three groups of. einderdartgn, first 
; : graak, ~ and second-srade, chiar were tested on. a reféren- 4 Z . i ( 
_ “ tial: communication task: the sontrol group as anglish . | : 


. schoola and, were eaught in English} the. second group, , a par oe 


_-tial-tnners on group, ‘attended English aghools with: French’ 


" speakers) the third atour, a total- -immersion group yr attend=. — 7 
eye ge WR a 
“ed French schools and ’ were. educated dn. French.. All children * 
: ae were. native. English speakers. and were tested in. English. re 


_ was found: that both. immersion ‘groups, ‘particularly the total- 


“Amnersion’ groupy were significantly more ‘gensitive ; to. the ; : 2 
a needs of the blindfolded Listener than was, ‘the. ‘control gr ups 

The. authors’ suggested that: the communication skills ae ‘th 

bilingaal children may <bave been enhanced by their. Lingus ae. 


: ‘theally enriched environment. Research to test. the yarisug 
. f° 4 d- —_ 
nae ways” “in which. b{Lingulfl children may: ‘aiffer. from nonolingual f 


* oe ‘children in acquiring perspective-taking and@rove-taking * | grat Sie % 

Soe kill is in progress (rer. Note 3).- - a, | “ : . a at 

3 = In the. third component of, Flavell! 8 model,” it is. assumed: ae 
“that the child is: able ta. inbibit. his/her own perspective. in oi ‘i 


" order to. engage in the ‘process. of Berapective-taking, For 


“example, ins a pet of ‘cartoths developed by ‘Chandler (19738) 6 


? 


' ™ “he efile is asked to, deggribe ‘the events nes gfe a scyen-picture : 


A "4 _ "sequence. “three pictures: ‘are ‘then ‘tenoved,: ‘and, the child is” 


ca x asked ‘to reteil the etry: fon ‘the-perepective, of, someone who - 


which others have. te is. nécessary that the child Suppress 


- 


fas ry), in order to retell the, story correctly (and thus: take 


perspective ‘of the. late-arriving individual) .-' ae 


— a fers to the ability to respond appropriately to the other ! Ss. 
a perspective and to modify one's roa aboordingly. - ‘this 
ability may ‘involve skills which are ‘independent of the’ roke- 


_ taking process itself. For example, children may be aware of 


%. 


une fact that a blindfolded listener needs specific informa- 


tion about an. object, but they may - not be able: to form an ads 


. 


com ° which -cend tovelicit or inhibit an appropriate messages. 

sO Rudimentary perspect ve-taking abilities ‘characterize 
— “ohildren as’ young as 4 years’ of age, most’ of whom can iden- 
a p a tity situatidns which aa happy feelings. . It. is not untid 


middle childhood, however, that they ave able (a) to ae 


Oy eaky ‘the emotions, of ‘people who are markedly dissimilar to. 
themselves in important ways OF, who are in unfamiliar. situa- 
: ‘tions, and (b) vo view a social episode from the perspec-. 
Sa age of each participant perore ¢ qpordinating. the ‘different. 
ye vig a ee cn VieY ie = t . ac 
i ag * 7 | o = = , ™ : 
a J » 89 2 
hoo r : aye ee 
Ca ’ o ‘> a : eo 8 ’ oie 
oe te, Of? eae s 
OC: 4 : He : a eve! ee 
ERIC Moe oy ee oe 
"4 . a rat ee aeer ‘ ak 


: arrived yate and ‘does not have access to certain information: 


oe 4. The fourth component of Flavell" BT odel, epplichtion. re- 


equate message. Furthermore, there: may ‘be situational cues 7 


: 
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his/her own perepscr lve (1.., knowledge of’ the original stos | s 


ae 


wat 
4 


Dae “perepect Sven (ehanté , 1976). ‘the preciad’ character of aevelm 


aa -_ ‘opmental changes. “An, ‘perspective-taking Aiffers. according ae eee 


ey the partigular ‘anpect. measured (Kurdek, Aprady, foc 8 Se 
* Bale In ‘addition to ‘studies which’ define the. concept, . and meas: foe gad 
vo | . sirenent of ‘perapective-taking and trace ite evelopnental ora 
progress, “thera; is. research which supports ‘thie view that. cary : 


| petapebtive-taking skills are: related to: social cooperation,” cs a 


| “oF that. delay. in: th& development of these! skills is linked to” ay 
— [sone forma: of: ‘social deviancy; ana that it nay be posbible, oe ae 
if to enhance perapective-taking ability throws certain’ kinds - : — 
ees of, educational experiences. In, a study ‘by Charidley asm, eS 
: 7 iy 45 ‘chronically delinquent boys aged 1l- “13. were found ‘to be. e oe: “ss | 
i. se deficient in soctal-cognitive ‘gole-taking when compared , ‘to. > 
oe pe. nonde1ipiguents. A ‘program was “implenented to ‘enhance’ the ees 
ate adolescents’ perapectiver taking capacities. An ‘experimental oe ” 


eee group apenit, half an hour: a. meek, for 10 weeks) making video * | Se 


| | exits, ° 
( ; Amproved more in their role-taking ability any’ shovel lower 


- “faubsequent delinquency ‘than a ‘matched - akon which jade poe i — 
a - fated cartoons or '£L1mé about their nei hberhood, in whigh: : 7 
Tare. ; “rtthey. neither perfortied ‘different roles aoe watstea. oF own | 
ee ‘behavior. ‘Berlak (197.7), ‘desctibed/e citizen eahoathon Rror ; : pee 
et et ‘gram based 8. Swarensas of others! ‘perspectives, : Ue ons Co 
~ at ‘ / é fi! 
lea ae 

Mace cp athe » “x 


os % A ube tong oh adhe ht ” . 
: he Gel ee ) py a. oe , : 
A study by: Weinhedtier: (1972) algo. auguents.. ‘chat tiperapecs 
teivectaiting. ‘may be. an Ampor tent. aspect of. Anterpersonal. cont oe, 


“petences: Bight-yeartdids’ were | found’ ‘to. "be ‘nore ‘capable te 


- ‘reconciling’ MARR ssectives 0 of: others than. “were S-year-olds.. 


skirt in reconciling perspectives was found to. odcur more - 


a involved ghjldren. rather than adults. te, A ge 


gen&ral social problem-solving ability (ability, to aa Coop~_ = 


erative or competitive games), “communication and ‘persuasion 


ing to. moral easoning. . He posits and ‘describes. five stages?” aa 


- covering the age range ‘from 4 tor 12, ‘in the: ability tO dis-_ 


children are asked ‘to ‘respond: to. stories which are. similar’ - \ 
to those used in ‘Kghiberg' 8 novpal~evelopnent. ‘repearch, ‘sel 
. man distinguishes: ‘between | level Of ‘understanding of social 2 


| ‘relations, Prole-taking) and moral judgment: i ie eee 


-~ 
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foe 
aK m: comet its spec owen 
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frequently ’ “when, the. situation presented to the = er. 8 oe 
ad ition ‘to plavell'a conception of important steps’ 
in, perspective- aking’ and “vole-taking, Selman (1946) Prom aa 
posed a noon stages - in “role-taking. He has applied ‘hiss a 
findings regarding | the child's increasing abilities. to. take oe 
the moze of afiother “£o understanding both edudational ‘pros | 


cesses me clinical problems. Selman has examitied, childten' Ss. 


abilities, understanding of the feelings of others (empathy” 


or: ‘aympathy), and understanding of fairness ana: justice leade 


+? 
e 


tinguish the- Perspectives of ‘different people, relate them : 


to each other, and “analyze them. Although | in“these spudies: 


oe oe 


Sadie a ee a Veta Pd a 
ew ee = ot : an 4 ok a ae 
a ee - atm ; t, if fe? ‘. ati e 
aha : mi = Ba og eee ay é 
a nS ONG Se Ue vas: Pare re 
vg this ‘ vhost we te a 
‘ Veo . “ = s + . 
et ae ao . aye. aul as - " 
t ae - . " 7 Bb of 
hiss 4 ee Lt 
ee ae ae os 
+4 ‘i oh : 
= "y : ai 


Ce “Moral: auigeaals ‘considers. “noi, * oseple: should. ‘think ee OO a sane 
pO Wik porns _ and, act with regard. ‘£O: “each. other, while. ewetae oe ee 
oe J role taking considers how ‘and’ why. people. do: in: ue 
Va os. fae? think aboyt: and | act. ‘toward: each other» ot a. 

‘ age 5 " (Selman, 1976, ae 307). : : a v4 : sine, - : 
: te ae gry wy? 5 cua 


. However, “Selman: -Proposs of. ssa iog neene 155 sodiai’ poles. oe 
ee ea “taking. and poral jddgment. And: he’ views oertqin 99 perides 


7 


as patticularly amportante 0°) Ee, = i — = ee 


_ = Whereas” late adolescence ean’ be: ween’ as‘a- por OL 

BN 26.8 . .. €al, period for the. ‘development of . ‘principled mor. «ir ed ee 

foo Aa thought, ‘the ag@s .of 8;or 9 to 12'can: be seen. oe : 

a ae - as an important périod for the development of gen-.. 

‘2. - + eral. social thought and.’ cas tm experience . —_— so 
(Selman, 1976,,P2., AL0Y, pga fk 7 nage. He ae _ _ 


4! Selman also. ‘developed ‘£4.in stiip-aiscyasion programs “to ens 


to 12 and ha é found ‘gains in ‘role-taking ability; especially: 


| 

| 

| 

Ry - 
Po eh hance “the social fotentaking ‘abilities of children aged. 6 

| fff” ¢ 

oO 3 a when tea eca-continue to. ‘use ‘such group-discission methods et 

| : 


e. over a kong. Bortod.. He ‘also: reforted that there | are. long ; 
os ete un: ofanges An ‘teachers', understanding. of. student ‘behavior: , 
~ he " they. graep the idea ‘that before: ‘children attain. a cers 
eg Bea thin stage level, they do not haye ap "adequate: understand — 
‘ ets 6% ing of trust and ‘friendship, ‘Selman. views. the importance: 

. _ “6 aoa type of ‘research as organizing: and descritjing, belay 
rr a ior iin, . way that: makes. possible intervention to optimize | 
- . : 7 “Aevelopnenite, 5 a a | | = | | 
ay ene (Selsian, Jaequatte ‘and Lavin (as77) have net: forth vou epee 
eo expanded: sequence’ of ‘stages of perapective-taking in Pe ee 


-_ several. sopial' ‘ateast _ Physical-cognitive (corresponding, ra 
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eee closely 40. Plaget's conceptions), A{ndiviaual 1 whi bt ‘the 


gi ee, friendship (ranging : ‘from momentary physical playmate’ 
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“goals (Selman et ale, 1977, Be 269) childrem‘who have oe a 
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to. a glinic were compared with, a normal, nonreferred group. 
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that can be formalized in ‘propositional language. ei ET 
The educational. system,.. the commercial enterprise, § . ORS 
= the political network, the. historical-geographic 2 ae oe 
“perspective, none of these things tan be adequa y. a 
conceived except in complex. interrelated propos 
_tions....And to comprehend propositional struc res" 
is the prerogative of. the (Piagetian) stage of for- . Lot 
mal: operations. . (Furth, et. Ale, 1976, Pe 370) s. 2 
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Formal operations are characteristic of ‘adolescence, and 

gurth’ noted that none. of . the childyen i, this sdmple ’ here 

“the oldest was 11). evidenced such a full underséanding. the. 7. 


gr AreaEs= 73> i i however. in that"direction. ~ ‘the authors" 


_ major point, however, is. that: : = as 
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 fn-all societies the deve lopnan al Sonponents which so . 
 . deperids on. the child's growing.fogical intelligence, © — _ 
--as distinct frém “the component.responsible for spé~ = sss a 
cifie environmental, information--would. play a major © ¢°. 
part in'children's acquisition of social understand- ee 
‘ing. ../logical- rules ‘are instruments by’ which a° eure a ae) 
.. knows. Some thing ‘dn the world,< including, the self.” * oe ae op 
(Furth: et aler 1976, Bo 37319 Sie a oN, 
4 hs a 


“Purth and his calleagues stress. ‘the import ‘of. paying specific. 
“attention to children’ s understanding of the social world, oes 
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ae » .- educational... .environment that would. intentionally. re 
nourish and foster the child's social thinking. as ani. a 
- - . obligatory component | of overall ‘intellectual’ health. 7 
oO . (Furth, et al.» 1976, Py 373). . Ne 
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= mental preoccupations. This eventuates in adolescents’ ‘bes. 
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- “contradictory, evidence. gee eee ee 
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“the grounds that they,are, fooltsh o Or. urineceséary.. Cognit ive’ ss a 
conceit is only a partial constraint, ‘however: oe ot. ee 
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tellectual superiority;while they ‘frequently ‘Wehave "4°. qe. 
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